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Phonological Awareness: Oh Nuts! (Acorns)
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Directions: Copy and cut out these Letter Cards for use with the Unit 1 Section | Warm-Up activity Match Me or game Race to the Top.

QD O O

Sound-Spellings: Large Letter Cards 1 (Single Letter)
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Directions: Copy and cut out these Letter Cards for use with the Unit 1 Section | Warm-Up activity Match Me or game Race to the Top.

[Le]
N

|
K
m
O
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Sound-Spellings: Large Letter Cards 2 (Single Letter)

N
&



Directions: Copy and cut out these Letter Cards for use with the Unit 1 Section | Warm-Up activity Match Me or game Race to the Top.

Sound-Spellings: Large Letter Cards 3 (Single Letter)

B S
T U
V W
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Sound-Spellings: Large Letter Cards 4 (Single Letter)

Directions: Copy and cut out these Letter Cards for use with the Unit 1 Section | Warm-Up activity Match Me or game Race to the Top.
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Directions: Copy and cut out these Letter Cards for use with the Unit 1 Section | Warm-Up activity Match Me or game Race to the Top.

Sound-Spellings: Large Letter Cards 5 (Digraph)

ch sh
th Qu
Y
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Directions: Copy and cut out these Letter Cards for use with the Unit 1 Section | Warm-Up activity Match Me or game Race to the Top.

[{e]
(=]

Sound-Spellings: Large Letter Cards 6 (Double Letter)

ck bb
dd ff

99 |

MM SS
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Directions: Directions: Copy and cut out these Letter Cards for use with the Unit 1 Section | Warm-Up activity Match Me or game Race to the Top.

Sound-Spellings: Large Letter Cards 7 (Double Letter)

CC NN
P rr

T zz
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Name:

Sound-Spellings: Making Words Template

"MOJaq papIACId Sl 8y} UO SPJOM BU] B1LIM PUE ‘SPIOM 8]88.d
0} sbuyjeds-punos Buipus pue Buiuuibaq Se [eMoA 8yl BuipUNOLINS SJ81ie| 8y} 8SN SIUSPNIS "1SII USSOYD WO Jo1je] Buisn pLb eyl Ul [jiH :SUoIoalIid
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Name:

Directions: Students record additional words created from the Making Words worksheets on the handwriting lines provided.

Sound-Spellings: Making Words Extension Worksheet
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web
N

bad
rp
let

Sound-Spellings: BINGO Boards 1 (Single Letter)

Wle

rp
bat
yam

N
yes

%
D

us
jam
bed

kid
bed

‘ODNIF sweb feuopipes; sy Aeid o)
spJom Buipreal Aq ebpsimouyf sojuoyd Ajdde sjuspnis SpJeoq sweb eyl 1no 1N pue (8snaJ Jo) MOJe 0] PapuswLLIOds. S 3001S paed) Adoy :suoioalid
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IN
bad
WIQ

bug
IN
ran

Sound-Spellings: BINGO Boards 2 (Single Letter)

raf

up
bug

up
bag
web

yes
et
ole)!
jam
f
ki

‘ODNIF sweb feuopipes; sy Aeid o)
spJom Buipreal Aq ebpsimouyf sojuoyd Ajldde sjuspnis SpJeoq sweb eyl 1no 1N pue (8snaJ Jo) MOJe 0] PapuswLIOds. S 3001S paed) Adoy :suoioalid

101

Grade 1 | Unit 1 Assessment and Remediation Guide

© 2013 Core Knowledge Foundation



ran
us
WOX
Jet
bat
run

Sound-Spellings: BINGO Boards 3 (Single Letter)

lap

yak

Jet

yam
us
it

it
rat
kin

Q
O

red

O)
O
0O

‘ODNIF sweb feuopipes; sy Aeid o)
spJom Buipreal Aq ebpsimouyf sojuoyd Ajdde sjuspnis SpJeoq sweb eyl 1no 1N pue (8snaJ Jo) MOJe 0] PapuswLLIOds. S 3001S paed) Adoy :suoioalid
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big
kin
it
up
red
ot

Sound-Spellings: BINGO Boards 4 (Single Letter)

ole)!
ot
run
yak
big
WQX

it

Q
D

kid

JU9
ki
JU9

‘ODNIF sweb feuopipes; sy Aeid o)
spJom Buipreal Aq ebpsimouyf sojuoyd Ajldde sjuspnis SpJeoq sweb eyl 1no 1N pue (8snaJ Jo) MOJe 0] PapuswLIOds. S 3001S paed) Adoy :suoioalid
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us up N it
bat bad bag big
bed bug lop ot

with BINGO Boards.

lid let rat  ran

e) and cut out the word cards for use

rip  red run  web

ommended to allow for reus

wig Jet  jug jam
yak yes yam  kin

kit kid box wax

Directions: Copy (card stock is rec
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Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

Crust

land

desk

blink
melt

Clamp

Sound-Spellings: BINGO Boards (Consonant Clusters) 1

orint  mask
trap limp

clog glad

grand  sSMoOg
spat flag

hunt drink
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Sound-Spellings: BINGO Boards (Consonant Clusters) 2

mask  crust  print
trot  clomp  stem

blast gift  swam

smog  crib  ramp
trap  swept  hunt

swim  Imp blast

Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.
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Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

blend

Swam

lost

ift
grana

blink

Sound-Spellings: BINGO Boards (Consonant Clusters) 3

frunk  grand
crib flag

land gift

swept  bump
trot glad

ramp | stem
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Sound-Spellings: BINGO Boards (Consonant Clusters) 4

clamp if't blast
swim  desk  trap

trunk  spat lost

romp  drink  bump
melt  swam = mask

glad  clog blend

Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.
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with BINGO Boards.

e) and cut out the word cards for use

ommended to allow for reus

Directions: Copy (card stock is rec

Sound-Spellings: BINGO Cards (Consonant Clusters)

frap glad crib trot
grand blast  print  clog
mask flag drink smog
clomp stem swim lost
romp swept blink  crust
lond blend gift  frunk
spat  desk lift  hunt

swam melt  lmp bump
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Sound-Spellings: BINGO Boards (Digraphs) 1

hung throb  quit
than  mash  bring

thump shred  chunk

quiz  sang  thing
swish ~ that  chop

shed  bring  flash

Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.
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Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

Sound-Spellings: BINGO Boards 2 (Digraphs)

throb prong them
hush  quench  swish

flash  long  pinch

pinch  long quiz
swung then  crash

thing =~ shut  thump
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Sound-Spellings: BINGO Boards 3 (Digraphs)

broth  fresh that
clang  fling quit

chunk  mash  sang

quench fling  shed
with  chop  than

hung clang fresh

Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

112 Grade 1| Unit 1 Assessment and Remediation Guide
© 2013 Core Knowledge Foundation



ading words

e) and cut out the game boards. Students apply phonics knowledge by re

ommended to allow for reus

to play the traditional game BINGO.

Directions: Copy (card stock is rec

Sound-Spellings: BINGO Boards 4 (Digraphs)

crunch strong quest
then champ hush

swung broth = shred

chomp crash  quest
them  with shut

strong crunch prong
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Sound-Spellings: BINGO Cards (Digraphs)

than that them then

quit quiz quest | quench

thing with broth throb
thump chop chunk pinch

crunch = champ shed shut

mash hush flash shred

crash fresh swish hung
long sang strong bring
fling prong = swung clang

Directions: Copy (card stock is recommended to allow for reuse) and cut out the word cards for use with BINGO Boards.
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Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

track

press

still

arill
fell

chess

Sound-Spellings: BINGO Boards 1 (Double Letter)

snack fuss

fluff  shock

tell of f

wil stuff

brick slick

Cross truck
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Sound-Spellings: BINGO Boards 2 (Double Letter)

tell thick  quack
glass fuss  press

puff  snack  block

fil quack  truck
thick sell dril

glass  shock  stuff

Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.
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Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

check

Cross

chill

off

Fluff

check

Sound-Spellings: BINGO Boards 3 (Double Letter)

toss slick
block  puff

snack = brass

sel pluck

still MISS

fil dril
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Sound-Spellings: BINGO Boards 4 (Double Letter)

MisS glass  sniff
dril chil fel

brass  track of f

will sniff Cross
still slick toss

pluck  chess  brick

Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

118 Grade 1| Unit 1 Assessment and Remediation Guide
© 2013 Core Knowledge Foundation



Directions: Copy (card stock is recommended to allow for reuse) and cut out the word cards for use with BINGO Boards.

quack
brick
shock
off
brass

chess
fell

arill

snack
slick
pluck
Fluff
glass
Cross

sell

fill

Sound-Spellings: BINGO Cards (Double Letter)

track
thick
truck
puff
press
toss
tell

still

check

block

sniff

stuff

MISS

fuss

chil

will
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Name:

Sound-Spellings: Race to the Top Game Board

Directions: Copy this page for the game Race to the Top.
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Sound-Spellings: Word/Picture Cards 1 (Single Letter)

'SpJed ainpoid pue piom buieledss no 1no pue (asnal o) Moje pue ybnouy) buiess jusssid 0}
PBPUBLLILLIOISI S 300}S pJed) Adoo “Aiowsy\ 10 ‘Sp1ed papis-om) Buipiroid Jay1ebo) aede) pue ‘sull sjppiw ay) Buofe pjo} ‘sied ainjoid/piom Jno 1nd pue (esna.
JOJ MOJfe 0] PapUBLILLIODB. SI ¥00}S pJed) Adoo ‘doj ayj 0] 8orY 104 Alowsy\ pue do| 8yl 0] 8BY YIM 8Sn I0) papinoid aJe SpJeD) 8dnidid/PIo Suonoalid
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Sound-Spellings: Word/Picture Cards 2 (Single Letter)

'Sp.Jed 8injoid pue piom Buneiedss No 1no pue (asnal 1oy Mojfe pue ybnouy) buiess jusirsid o}
PBpPUBLUILLIOSI S 320} pJed) Adoo “Aiowsi 104 ‘Sped papis-om) buipiroid Jey1ebo) ede) pue ‘sull sjppiu 8y} Buofe pjo) ‘sied ainioid/piom 1no 1nd pue (esna.
10} MOJe 0] papuswiliodsl Si 320}s pJed) Adoo ‘doj ay) 0] 8dey 104 Aiowsy\ pue doj 8y} 0] 80BY YiM 8sn 10} papiroid ale spiern) 8iniold/PIoA) SUOO8IId]
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Sound-Spellings: Word/Picture Cards 3 (Single Letter)

'SpJed ainpoid pue piom buieledss no 1no pue (asnal o) Moje pue ybnouy) buiess jusssid 0}
PBPUBLLILLIOISI S 300}S pJed) Adoo “Aiowsy\ 10 ‘Sp1ed papis-om) Buipiroid Jay1ebo) aede) pue ‘sull sjppiw ay) Buofe pjo} ‘sied ainjoid/piom Jno 1nd pue (esna.
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1
3}

X

Sound-Spellings: Word/Picture Cards 4 (Single Letter)

J

'SpJed 8injoid pue piom buieredss ‘4no 1no pue (esnal Joj mojie pue ybno.yy bureses jusraid o}
PBpPUBLILLIODB. SI X00}S P.Ied) Ad0D Aiowepy 104 spied papis-om) buipinoid Jeyebo) ade; pue ‘sul ejppiw 8y} buore pjo) ‘sied 84nioid/piom Ino 1nd pue (asna.
10} MOje 0] papusliiods. Si 300}s pJed) Adoo ‘doj 8y) 0] 8.y 10 Aiowsy\ pue do| 8y} 0] 8oBY YiM 8sn JoJ pepircid e.le spien) 8injold/PI0A) ‘SUORO8I
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XIS

Sound-Spellings: Word/Picture Cards 5 (Single Letter)

WO

\O
e Oy

'SpJed ainpoid pue piom buieledss no 1no pue (asnal o) Moje pue ybnouy) buiess jusssid 0}
PBPUBLLILLIOISI S 300}S pJed) Adoo “Aiowsy\ 10 ‘Sp1ed papis-om) Buipiroid Jay1ebo) aede) pue ‘sull sjppiw ay) Buofe pjo} ‘sied ainjoid/piom Jno 1nd pue (esna.
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Sound-Spellings: Word/Picture Cards 1 (Consonant Cluster)

"SpJrD 81n1oid pue piom buieiedss no 1no puk (asnal io) moje pue ybnoiy) buiess jusssid 0}
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Sound-Spellings: Word/Picture Cards 2 (Consonant Cluster)

PBPUBLUILLIODSI S 300}S pJed) Adoo “Aiowsy\ 10 ‘SpJed papIs

'SpJed ainpoid pue piom buieledss no 1no pue (asnal o) Moje pue ybnouy) buiess jusssid 0}
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Sound-Spellings: Word/Picture Cards 3 (Consonant Cluster)

'SpJed ainpold pue piom buneledss no 1no pue (asnal o) Moje pue ybnoiy) buiess jusasid 0}
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Sound-Spellings: Word/Picture Cards 4 (Consonant Cluster)

'SpJed ainpoid pue piom buieledss no 1no pue (asnal o) Moje pue ybnouy) buiess jusssid 0}
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Sound-Spellings: Word/Picture Cards 5 (Consonant Cluster)

"SpJrD 81n1oid pue piom buieiedss no 1no puk (asnal io) moje pue ybnoiy) buiess jusssid 0}
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Sound Spelling: Word/Picture Cards 6 (Consonant Cluster)

¥SoWl
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Sound-Spellings: Word/Picture Cards 7 (Consonant Cluster)

1J0J
1JOS

'SpJed 8injoid pue piom buieredss ‘4no 1no pue (esnal Joj mojie pue ybno.yy bureses jusraid o}
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10} MOje 0] papusliiods. Si 300}s pJed) Adoo ‘doj 8y) 0] 8.y 10 Aiowsy\ pue do| 8y} 0] 8oBY YiM 8sn JoJ pepircid e.le spien) 8injold/PI0A) ‘SUORO8I

Grade 1 | Unit 1 Assessment and Remediation Guide

© 2013 Core Knowledge Foundation

132



i >

1SNJD

A
NN

Sound-Spellings: Word/Picture Cards 8 (Consonant Cluster)

=

ok

o LY Wt

AL

'SpJBD 81n1oid pue piom buieiedss 1no 1nd puk (asnal io) moje pue ybnoiy} buiess jusssid 0}
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Sound-Spellings: Word/Picture Cards 9 (Consonant Cluster)
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Sound-Spellings: Word/Picture Cards 10 (Consonant Cluster)
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Sound-Spellings: Word/Picture Cards 1 (Digraph)

TeVle

'SpJed ainpold pue piom buneledss no 1no pue (asnal o) Moje pue ybnoiy) buiess jusasid 0}
PBPUBLLILLIOSI S 300}S pJed) Adoo Aiowsy\ 10 ‘Sp1ed papis-om) Buipiroid Jay1ebo) ade) pue ‘sull sjppiw ay) Buofe pjo} ‘sied ainjoid/piom Jno 1nd pue (esna.
JOJ MOJfe 0] PapUBLILLIODB. SI ¥00}S pJed) Adoo ‘doj ayj 0] 8orY 104 Alowsy\ pue do| 8yl 0] 8BY YIM 8Sn I0) papinoid aJe SpJeD) 8dnidid/PIo Suonoalid

Grade 1 | Unit 1 Assessment and Remediation Guide

© 2013 Core Knowledge Foundation

136



Sound-Spellings: Word/Picture Cards 2 (Digraph)
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Sound-Spellings: Word/Picture Cards 3 (Digraph)
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Sound Spelling: Word/Picture Cards 4 (Digraph)
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Sound-Spellings: Word/Picture Cards 5 (Digraph)
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Sound-Spellings: Word/Picture Cards 6 (Digraph)
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Sound-Spellings: Word/Picture Cards 7 (Digraph)
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Sound Spelling: Word/Picture Cards 8 (Digraph)
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Sound Spelling: Word/Picture Cards 9 (Digraph)
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Sound-Spellings: Word/Picture Cards 1 (Double Letter)
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Sound-Spellings: Word/Picture Cards 2 (Double Letter)
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Sound-Spellings: Word/Picture Cards 3 (Double Letter)
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Sound Spelling: Word/Picture Cards 4 (Double Letter)
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Sound-Spellings: Word/Picture Cards 5 (Double Letter)
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Sound-Spellings: Word/Picture Cards 6 (Double Letter)
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Sound-Spellings: Word/Picture Cards 7 (Double Letter)
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Section
Fluency and Comprehension
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Determining Student Need for Section Il, Fluency and Comprehension

Step 1: Establish areas of weakness within the fluency and
comprehension component

You may wish to use the following chart by highlighting where students have
struggled with particular instructional tasks, demonstrated weak performance
on certain assessment components (administered in Lessons 6-10), and/or
continued to be challenged with Pausing Points used for review. Columns with
significant highlighting will indicate:

¢ which Unit 1 objectives (top row) are in need of reinforcement or remediation.

¢ the corresponding Assessment and Remediation Guide section (bottom row) in
which you will find appropriate instructional resources.
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Step 2: Plan for instruction according to the level of instructional need

For a description of each level see Levels of Instructional Need in the
Introduction for the Grade 1 Assessment and Remediation Guide.

If the student is in need of:

¢ guided reinforcement with specific areas of the Fluency and Comprehension
(Section Il) component, then you are ready to go to the corresponding section
and plan using the Guided Reinforcement Lesson Template.

¢ explicit reteaching with specific areas of the Fluency and Comprehension
(Section Il) component, then you are ready to go to the corresponding section
and plan using the Explicit Reteaching Lesson Template.

e comprehensive reteaching, including instruction with Phonics (Section I),
additionally follow the steps for Determining Student Need in the Phonics
Section. Determining student need across the sections will then inform
planning using the Comprehensive Reteaching Lesson Template.
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Plannin_g for Instruction

158

NN N NN

The lessons in Section Il, Fluency and Comprehension are based on the
objectives from Grade 1, Unit 1. Please refer to the Alignment Chart in the
Teacher Guide for a more in-depth explanation about the objectives that are
covered. The objectives from Grade 1, Unit 1 include:

Fluency (reading with comfort and expression)
Comprehension (reading with purpose and understanding)
Tricky Words (reading with automatic recognition of Tricky Words)

Grammar (reading with understanding of grammatical elements)

Lesson Template Section Descriptions

Lesson template section descriptions are provided to highlight the purpose

of each lesson section. Different combinations of lesson sections are used in
the three templates aligned to Levels of Instructional Need. Understanding the
purpose of each lesson section will inform instructional planning.

Warm-Up Activities

Warm-Up activities prepare students for instruction and focus student attention
on following directions. A Warm-Up activity should begin each remedial
instruction session regardless of the lesson template selected. The Fluency
exercises Silly Voices or Two Voices are recommended choices for the Warm-
Up. These exercises provide engaging opportunities to reread familiar text,
which is a powerful way to develop fluency.

Explicit Instruction

Explicit instruction is part of the Reteaching (both Explicit and Comprehensive)
lesson templates. The Explicit instruction section provides teacher-directed
time to prepare students to engage with the instruction. The comprehension
exercise, Address Prior Knowledge and Set a Purpose, is recommended for
Explicit Instruction to prepare students to read connected text when targeting
the fluency or comprehension objectives. If targeting Tricky Words or grammar
is needed, related activities or games may be used in the Guided Practice
(applying skills) portion of the lesson templates.

Grade 1 | Unit 1 Assessment and Remediation Guide
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A single objective should be the primary focus of any remedial instruction
session. If you are using the Comprehensive Reteaching lesson template and
students need remediation with Phonics and Comprehension, then rotate

the focus selected for the Warm-Up, Explicit Instruction, and related Guided
Practice (working with skills) throughout a series of sessions. A rotating focus
may look like this:

Warm-Up: Comprehension focus Warm-Up: Phonics focus

Explicit Instruction: Comprehension Explicit Instruction: Phonics focus
focus Guided Practice (working with skills):
Guided Practice (working with skills): Phonics focus

Comprehension focus Guided Practice (applying skills):
Guided Practice (applying skills): Combination from component areas (e.g.,

Combination from component areas (e.g., | a Phonics and Fluency activity)

a Phonics and a Comprehension activity)  |ndependent Practice/Progress
Independent Practice/Progress Monitoring: Progress Monitoring
Monitoring: Fluency activity (observing assessment for Phonics

for success independently)

Guided Practice (working with skills)

Guided Practice (working with skills) is a transition from the teacher-directed
Explicit Instruction into supported instructional time. Therefore, the ‘working
with skills’ Guided Practice is an extension of the Explicit Instruction. The
comprehension exercise, Model Thinking with Reading, is recommended for
Guided Practice (working with skills) to establish expectations for engaging with
reading connected text.

Guided Practice (applying skills)

Guided Practice (applying skills) provides a flexible opportunity for practice
with other activities from the Exercises section. If comprehension is the
primary focus for remediation, then this portion of the lesson provides

time for completing the comprehension exercise, Read with Purpose and
Understanding, extending from Guided Practice (working with skills). If
multiple objectives are the focus for remediation, then assorted activities
under Exercises may be selected from Phonics (Section I) and Fluency and
Comprehension (Section Il) of Unit 1.

Independent Practice/Progress Monitoring

Following the Exercises section is a Progress Monitoring section. Time is
allotted at the end of the Reteaching (both Explicit and Comprehensive) lesson
templates for independent practice and/or progress monitoring. Independent
practice time is an extension or repeat of previously completed activities with
which students have demonstrated the ability to perform independently. As
needed, this allows for integration of progress monitoring assessments.
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Dimensions of Difficulty

Lessons can be crafted to be more or less difficult by varying the level of
instructional support for reading and the format of the text. The following chart
illustrates how lessons can be designed to be more or less challenging across
both dimensions.

Note: Keep in mind students should be engaged in actually reading with eyes
on print as much as possible. For the Modeled level of support, the teacher
is responsible for reading and students should be encouraged to follow along
tracking text. For the Independent level of support, individual engagement

is required as students read independently. For the Shared, Interactive, and
Scaffolded levels of support, round robin reading, wherein students can

“tune out” until it’s their turn, is not recommended. Instead, small groups of
students may:

1. read aloud with the teacher chorally (all voices together) or echo (all
voices repeat).

2. read aloud with a partner chorally (voices together) or taking equal turns
(e.g., page by page).
3. read aloud as a group chorally (all voices together) or individually (voices

jumbled as students read at different paces).
_ J

Read from the | Read froma
Book Copy Text Copy
(Includes (Excludes

Illustrations) | lllustrations)

Level of Support s
for Reading Description

Teacher reads aloud with fluency
and uses “thinking aloud” to

Modeled demonstrate application of skills or
strategies.
Teacher and students read together.

Shared Students follow along with text

and choral (voices together) or echo
(voices repeat) read familiar refrains.

Teacher and students read together,
taking turns. Students read sections
with the direct, immediate support
of teacher feedback and modeling.

Teacher plans and delivers lessons

related to text. The instruction
Scaffolded supports student reading of

instructional level text.

Students read “easy” text that is
either at their independent level or
is a familiar reread, requiring little to
no support from the teacher.

Interactive

Independent
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Lesson Templates and Sample Remedial Lessons

Lesson Templates are provided to structure your use of the instructional
resources. Sample Remedial Lessons provide examples of how instructional
exercises can be utilized within the templates. Time (noted in minutes) is an

estimate and should be adjusted as needed.

Guided Reinforcement Lesson Template

Choose one Fluency activity from Fluency
and Comprehension Exercises:

Warm-Up « Silly Voices

¢ Two Voices
Guided Choose one or two activities or games from
Practice Fluency and Comprehension Exercises
(applying according to target objectives: Fluency;
skills) Comprehension; Tricky Words; Grammar

activity
dependent

activity
dependent

Note: Progress monitoring related to instruction from Guided Reinforcement
lessons may be integrated within instructional times other than these brief
remedial lessons, or remedial instructional time may be devoted to completed

progress monitoring as needed.
Guided Reinforcement Sample Remedial Lesson

Target: Grammar Knowledge-Nouns

Two Voices
Warm-Up
Student partners read "On the Bus."
Noun Song
Sing the Noun Song to activate knowledge
of the primary noun categories.
Gu'de,d Noun Game
Practice
(applying Pla_ly_/ the Noun Game to promo’se student
skills) ability to generate and categorize nouns.

Start the game by having students provide
nouns from "On the Bus." Once most have
been found and provided, expand to other
nouns students can think of.

Two Voices
copy of "On
the Bus" for
each student

Noun Song

Noun Game
Die

Noun Game
Circle Labels

chart paper
for circles

stickers
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Warm-Up

Explicit
Instruction

Guided
Practice
(working with
skills)

Guided
Practice
(applying
skills) OR
Independent
Practice/
Progress
Monitoring

Explicit Reteaching Lesson Template

Choose one Fluency activity from
Fluency and Comprehension Exercises:

¢ Silly Voices
¢ Two Voices

Address Prior Knowledge and Set a
Purpose

If explicit instruction with Tricky Words
is required use the Tricky Word exercise
Review the Sound-Spelling here,

and then complete Address Prior
Knowledge and Set a Purpose along
with Model Thinking with Reading

during the Guided Practice (working with

skills) portion of the lesson.

Model Thinking with Reading

Choose one or two activities or games
from Fluency and Comprehension

Exercises according to target objectives:

Fluency; Comprehension (Read with
Purpose and Understanding); Tricky
Words; Grammar

Activities with which students have
demonstrated independence may
engage students when progress
monitoring with individuals is needed.
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Explicit Reteaching Sample Remedial Lesson

Target: Thinking with Reading-Visualizing

Warm-Up

Explicit
Instruction

Guided
Practice
(working with
skills)

Guided
Practice
(applying
skills) OR
Independent
Practice/
Progress
Monitoring

Silly Voices

Read the familiar story "Which Is the
Best?" with silly voices.

Address Prior Knowledge and Set a
Purpose

Text: Text copy of "The Man in the Black
Hat"

See Story Comprehension Chart for
prompts related to prior knowledge and
setting a purpose.

Model Thinking with Reading
Technique: Visualizing

See Master Thinking with Reading Chart
for a description of visualizing and for

instructional tips to use throughout
Guided Practice.

Read with Purpose and
Understanding

Level of Support: Scaffolded
Continue reading applying Visualizing.

After reading ask the questions from the
Story Comprehension Chart for a quick
check of comprehension at the literal,
inferential, and evaluative level.

Tricky Words: BINGO

Grade 1 | Unit 1 Assessment and Remediation Guide
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Text Copy of
"Which Is the
Best?" for each
student

Silly Voices
Cards

Text Copy of
"The Man in the
Black Hat" for
each student

Story
Comprehension
Chart

text for each
student

Master Thinking
with Reading
Chart

text for each
student

Story
Comprehension
Chart

Tricky Words
BINGO Boards
and Cards
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Comprehensive Reteaching Lesson Template

Warm-Up

Explicit
Instruction

Guided
Practice
(working with
skills)

Guided
Practice
(applying
skills)

Independent
Practice/
Progress
Monitoring

If Phonics Focus: (see Section |, Phonics)
¢ Match Me
¢ Blending and Segmenting

If Fluency and Comprehension Focus,
choose one activity from Exercises:

¢ Silly Voices
¢ Two Voices

If Phonics Focus: Review the Sound-
Spelling (see Section I, Phonics)

If Fluency and Comprehension Focus:
Address Prior Knowledge and Set

a Purpose [If explicit instruction with
Tricky Words is required use the Tricky
Word exercise Review the Sound-
Spelling here and then complete
Address Prior Knowledge and Set a
Purpose along with Model Thinking
with Reading during the Guided
Practice (working with skills) portion of
the lesson.]

If Phonics Focus: Chaining (see Section
I, Phonics)

If Fluency and Comprehension Focus:
Model Thinking with Reading

Choose one or two activities or games
from Fluency and Comprehension
Exercises according to target objectives
across components:

¢ [f Phonics Focus (see Exercises under
Section |, Phonics)

¢ [f Fluency and Comprehension
Focus: Read for Purpose and
Understanding

Activities with which students have
demonstrated independence may
engage students when progress
monitoring with individuals is needed.
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activity
dependent

activity
dependent

activity
dependent

activity
dependent

activity
dependent

Progress
Monitoring
worksheets
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Note: If a single remedial instruction session does not allow enough time to
complete the Comprehensive Reteaching Lesson, then the instruction can be
divided over two instructional sessions instead. A split lesson structure may
look like this:

Warm-Up Warm-Up

Explicit Instruction Explicit Instruction

Guided Practice (working with skills) Continue Guided Practice (applying

Initiate Guided Practice (applying skills)

skills) Independent Practice/Progress
Monitoring
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Comprehensive Reteaching Sample Remedial Lesson

Target: Thinking with Reading-Evaluation

Two Voices

Students practice separate Two copies of Two

Warm-Up Voices stories that partners have been Voices stories 3
working on to prepare for performance
to the class at the end of the week.
Address Prior Knowledge and Set a Text Copy of "The
Purpose Trip to the U.K." for
Explicit Leﬁt:' Text Copy of "The Trip to the each student ]
Instruction e ) Stor
See Individual Story Comprehension yo
Chart for prompt related to prior Comprehension
knowledge and setting a purpose. Chart
Model Thinking with Reading
Guided Technique: Evaluating text for each student
Practice See Master Thinking with Reading . 10
(w?rklng with  Chart for a description of evaluating Master Thlnk|ng
skills) and for instructional tips to use with Reading Chart
throughout Guided Practice.
Read with Purpose and
Understanding
Level of Support: Shared
. . . . text for each student
Continue reading applying Evaluating.
After reading have students draw a Story
series of three pictures illustrating Comprehension
the beginning, middle, and end of the Chart
story. Ask students to use one main
Guided sentenc_e to tell you_a.bout e_ach picture
Practice to practice summarizing skills. 1
(applying Making Words (Phonics Exercise)
skills) In addition to fluency and
comprehension objectives, phonics
objectives are also targeted with
this student group. Digraph sound- Making Words
spellings are being remediated, (Digraph 'u' 1) for
therefore students will apply phonics each student
knowledge by making words with
digraph sound-spellings using
the Making Words (Digraph 'u' 1)
worksheet.
Two Voices copy of
nd dent Practice: Part q "The Trip to the U.K."
ndependent Practice: Partner rerea for each student
L"detp.e"/de“t "The Trip to the U.K." for fluency.
ractice
Pro Progress Monitoring: Continue Record Sheets 10
gress i for Fluency and
Monitoring Fluency and Comprehension Progress !
Monitoring assessment with students. Comprehension
Progress
Monitoring 3
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Fluency and Comprehension Exercises: Fluency

This section contains exercises recommended for use in the Warm-Up section
of the Lesson Templates, which may also be appropriate for Independent
Practice. If fluency is a primary instructional target, the exercises may also be
more teacher-directed and used during Guided Practice. At this stage, attention
to fluency is not on reading rate, rather it is on building a bank of words
recognized automatically and developing the ability to read with expression.
Beginning readers may continue to demonstrate some word-by-word reading
as phrasal reading develops. As automaticity with word recognition increases,
cognitive resources needed for decoding are freed up for comprehension,
allowing for fluid and expressive oral reading.

Warm-Up: Silly Voices

Objective: Foster automatic recognition of words and promote expressive
reading.

Materials:
¢ Silly Voices Cards
e copies of familiar story

Preparation: Copy and cut a set of Silly Voices Cards and select and copy a
familiar story from Materials for Fluency and Comprehension Lessons.

Instructions:
¢ Provide each student with a copy of the selected text.

¢ Have students choose or draw a Silly Voices Card to determine the voice
they will use for reading aloud.

e Students read aloud independently, with a partner, or to the teacher.
Partner reading options may include:

1. Take turns reading the entire story.

2. Have one student be the leader, reading a line at a time for the partner
to echo.

3. Read chorally, keeping voices together to read the story.
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If students are using the silly voices for the first time, model how to use the
voices and gestures to read like the characters on the cards:

~

1.

ga e W as e e

Cowboy: Sit in your chair like you are riding a horse and use a country
accent.

Scuba Diver: Vibrate your pointer finger on your lips as you read.
Sick Person: Hold your nose to sound all stuffed up.

Opera Singer: Use big arm motions and a grand singing voice.
Rock Star: Play your guitar while you read.

Robot: Move your arms like a robot and use a monotone voice.
Ghost: Use a spooky voice.

Teacher: Point to the words and use a teacher voice.

Feel free to add others you or your students think of!

~

Warm-Up: Two Voices

Objective: Foster automatic recognition of words and promote expressive
reading.

Materials:

copies of familiar story in the Two Voices format

Preparation: Select and copy a familiar story in the Two Voices format from
Materials for Fluency and Comprehension Lessons.

Instructions:

¢ Provide student partner pairs with a copy of the selected story in the Two

e Story copies for Two Voices may also be sent home to be read with family

Voices format.

One student reads down column 1 while the other student reads down
column 2, together completing the story. The lines read chorally (voices
together) are in bold.

Students may be encouraged to practice rereading for Two Voices to
prepare to perform the story!

and friends.
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Fluency and Comprehension Exercises: Comprehension

This section contains a sequence of comprehension exercises recommended
for the Explicit Instruction, Guided Practice (working with skills), and Guided
Practice (applying skills) portions of the Reteaching (both Explicit and
Comprehensive) Lesson Templates. If comprehension is a target for the Guided
Reinforcement Lesson Template, then the exercise Read with Purpose and
Understanding can be used with familiar text wherein students are practicing
previously taught Thinking with Reading techniques.

Note: If stories are reread with a partner for Independent Practice,
encourage students to follow along in the text (fun pointer wands for tracking
promote engagement) and share their thinking at stopping points. Student
performance should mimic what was completed throughout the lesson and
discussion will reinforce student ability to use oral language to “show” their
thinking.

Explicit Instruction: Address Prior Knowledge and Set a Purpose

Objective: Prepare students to read text by addressing prior knowledge needed
for understanding the text.

Materials:
e book or text copies of a familiar story
e Story Comprehension Chart

Preparation: Select and preview a book or text copy of a familiar story.
Collect or make copies of the text for students, and have a copy of the Story
Comprehension Chart for reference. Text copies and Story Comprehension
Charts are provided in Materials for Fluency and Comprehension Lessons.

Instructions:
¢ Provide students with a copy of the selected story.
Text Structure

¢ Tell students the story for today’s lesson fits a narrative/story structure.
Core elements are the characters, setting, and events/action.

* Preview the text together to prompt discussion and thinking about each
element.

Content
¢ Tell students there are important words and ideas to the story.

¢ Prompt discussion and thinking related to key vocabulary and/or concepts
(see Story Comprehension Charts provided in Fluency and Comprehension
Materials for suggestions).

Set a Purpose

¢ With students, set a purpose for reading (see Story Comprehension Charts
for suggestions).
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Guided Practice: Model Thinking with Reading

Objective: Prepare students to use a “Thinking with Reading” technique to
accomplish the established purpose for reading.

Materials:
e book or text copies of selected text
¢ Master Thinking with Reading Chart
e Story Comprehension Charts

Preparation: Reference the Master Thinking with Reading Chart from Materials
for Fluency and Comprehension Lessons to select a Thinking with Reading
technique for students to apply during reading. Preview the selected text to
prepare for modeling with an initial portion of the story.

Instructions:

¢ Restate the purpose for reading established during the preceding Explicit
Instruction.

¢ |dentify and describe the Thinking with Reading technique (reference the
Master Thinking with Reading Chart) students will use to accomplish their
purpose.

¢ Model using the technique with an initial portion of the text. Read aloud,
pointing to track the text and thinking-aloud to demonstrate use of the
technique for the established purpose.

¢ Include modeling an error while thinking-aloud (e.g., misread a word and
notice that it does not make sense). If students do not notice the error,
point it out. Correct the error to model “fixing-up” Thinking with Reading.

Guided Practice: Read with Purpose and Understanding

Objective: Apply a Thinking with Reading technique toward the purpose for
reading with an appropriate level of support. Support should decrease as
students’ skills strengthen.

Materials:
e book or text copies of selected text
e Master Thinking with Reading Chart
e Story Comprehension Chart
e sticky notes to mark pages (if book is used)

Preparation: Establish an appropriate level of support for reading (see
Dimensions of Difficulty) and reference the Master Thinking with Reading Chart
from Materials for Fluency and Comprehension Lessons to select a Thinking
with Reading technique to target for after reading. Preview the selected text to
prepare for student use of the technique during the remainder and after reading
of the chosen text. It may be helpful to mark the text at stopping points before
the lesson. Sticky notes may be put on pages in the book copy and the text
copy is provided with the text already arranged in sections.
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Instructions:

¢ Continue reading portions of text with an appropriate level of support:
Modeled, Shared, Interactive, Scaffolded, or Independent.

¢ Prompt students to express themselves out loud about what they are
thinking and how it connects to the purpose. Students follow the modeling
provided during Explicit Instruction. Individual sharing keeps each student
accountable for thinking with reading and fosters their ability to be
purposeful with thinking.

¢ After reading, follow-up on the thinking during reading with an after-reading
technique. This may be any combination of oral summarizing, illustrating,
or questioning. Always revisit the purpose for reading upon conclusion to
ensure the purpose was accomplished.
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Fluency and Comprehension Exercises: Tricky Words

172

Exercises for Tricky Words are provided in the Fluency and Comprehension
section because though sound-spelling knowledge is used when learning the
words in isolation, the ultimate goal is automatic recognition and recall of the
words for reading and spelling. Automaticity is an element of fluency.

The Tricky Words exercise Review the Sound-Spelling is recommended

for the Explicit Instruction sections of the Reteaching (both Explicit and
Comprehensive) Lesson Templates. The additional exercises provided are
recommended for the Guided Practice sections of the Lesson Templates to
provide reinforcement of Tricky Word knowledge.

Note: Words are designated as Tricky Words based on taught Basic Code
knowledge. Therefore, whether a word is actually “tricky” may change as
students learn more sound-spelling correspondences. For example, the
word is is initially a Tricky Word because of the ‘s’ > /z/. However, once the
alternate spelling ‘s’ > /z/ is learned, the word is is no longer “tricky.” Keep
this in mind when using the Tricky Word Teaching Tips!

Explicit Instruction: Review the Sound-Spelling

Objective: Reteach sound-spelling knowledge needed for reading and writing
with which students are demonstrating difficulty.

Materials:
e copies of selected Review the Sound-Spelling worksheet(s)
¢ Tricky Word Teaching Tips chart
® green crayon, red crayon, and pencil for each student

Preparation: Select Tricky Words to review and copy the appropriate Review
the Sound-Spelling worksheet(s) from Materials for Fluency and Comprehension
Lessons. Based on mastered code knowledge, for each word note which
sound-spellings are decodable and which are not (refer to the Tricky Word
Teaching Tips). Gather writing implements for each student.

Instructions:

¢ Provide students with a copy of the selected Review the Sound-Spelling
worksheet(s).

e Say and have students echo the Tricky Words.

e Segment each Tricky Word, helping students notice which sounds are
spelled as we would expect and which ones are not.

e |etter outlines are provided for each Tricky Word. Have students trace the
letter formation within the outlines or entirely color in the outlines.

e Use green for letters matching learned sound-spellings and red for
letters pronounced differently than expected.

¢ Red signals students to stop and think for spots with tricky spellings.
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e The outlines provide an opportunity to review letter formation and may
serve as tracing practice if placed in a clear plastic sleeve and a dry

erase marker is used.

e Sentences are provided for reading, spelling, and letter formation practice
with the Tricky Words. Support students in completing the included
practice items.

Word

all

are

do
from
have
here

no

Tricky
Word:
Review the
Sound-
Spelling
Worksheet
#

0 N O Ok WON =

Tricky Word:
Review the
Sound-
Spelling
Worksheet #

2
1
12
14
3
15
10
5
13
9

Tricky Words

the and all
a and of
from and was
one and once
when and /
word and were
to and why
where and there

Tricky Word:
Review the
Word Sound- Word
Spelling
Worksheet #
of 2 two
once 4 was
one 4 were
said 1 what
says 9 when
SO " where
some 15 which
the 1 who
there 8 why
to 7 word
Tricky
Word:
Review the
Sound- Tricky Words
Spelling
Worksheet
#
9 no and says
10 what and here
1 said and so
12 are and which
13 is and two
14 who and do
15 some and have

Tricky Word:
Review the
Sound-
Spelling
Worksheet #

13
3
6
10
5
8
12
14
7
6
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all

are

do

from

have

here

no

174

‘a’ > /u/

‘a’ > /o/
‘I’ > /I/ as expected

‘a’ > /o/
‘r > /r/ as expected
‘e’ does not align with a final sound

‘d’ > /d/ as expected

‘0’ > /oo/ (Students have not learned /oo/
yet.)

‘" > /f/ as expected

‘r > /r/ as expected

‘0’ > /u/

‘m’ > /m/ as expected

‘h’ > /h/ as expected

‘a’ > /a/ as expected (because students
have not learned the a_e pattern for /ae/

yet)

‘v’ > /v/ as expected

‘e’ does not align with a final sound
‘h’ > /h/ as expected

‘e’ > /ee/ (Using the letter name; students
have not learned the e_e pattern and may
not have learned /ee/ yet.)

‘r > /r/ as expected
‘e’ does not align with a final sound

‘I’ > /ie/ (Using the letter name; students
may not have learned /ie/ yet.)

‘i’ > /i/ as expected

‘s’ > /z/ (Students do not learn ‘s’ > /z/
until Skills strand Lesson 25.)

‘n’ > /n/ as expected

‘0’ > /oe/ (Using the letter name; students
may not have learned /oe/ yet.)
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of

once

one

said

says

SO

some

the

there

to

‘o’ > /u/

> v/

‘0’ > /w/ + /u/ (Two phonemes for one
letter; Very tricky!)

‘n’ > /n/ as expected

‘c’ > /s/ (Students have not learned soft ¢
yet.)

‘e’ does not align with a final sound

‘0’ > /w/ + /u/ (Two phonemes for one
letter; Very tricky!)

‘n’ > /n/ as expected

‘e’ does not align with a final sound
‘s’ > /s/ as expected

‘ai’ > /e/

‘d’ > /d/ as expected

‘s’ > /s/ as expected

‘ay’ > /e/

‘s’ > /z/ (Students learned this tricky
spelling in Unit 6.)

‘s’ > /s/ as expected

‘0’ > /oe/ (Using the letter name; students
may not have learned /oe/ yet.)

‘s’ > /s/ as expected

‘o’ > /u/

‘m’ > /m/ as expected

‘e’ does not align with a final sound

‘th’ > /th/ as expected

‘e’ > /ee/ (Using the letter name; students
have not learned /ee/ yet.)

‘th’ > /th/ as expected

‘e’ > /ae/ (Using the letter name; students
may not have learned /ae/ yet.)

‘r' > /r/ as expected
‘e’ does not align with a final sound
‘t’ > /t/ as expected

‘0’ > /oo/ (Students have not learned /oo/
yet.)



two

was

were

what

when

‘’ > /t/ as expected

‘w’ does not align to a medial sound

‘0’ > /oo/ (Students have not learned /oo/
yet.)

‘w’ > /w/ as expected
‘a’ > /u/
‘s’ > /z/ as expected

‘w’ > /w/ as expected

‘er’ > /er/ (Students have not learned /er/
yet.)

‘e’ does not align with a final sound

‘w’ > /w/ as expected

‘h’ does not align with a sound between
/w/ and /u/

‘a’ > /u/
‘I’ > /t/ as expected
‘w’ > /w/ as expected

‘h’ does not align with a sound between
/w/ and /e/

‘e’ > /e/ as expected
‘n’ > /n/ as expected

where

which

who

why

word
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‘w’ > /w/ as expected

‘h’ does not align with a sound between
/w/ and /ae/

‘e’ > /ae/ (Using the letter name; students
may not have learned /ae/ yet.)

‘r > /r/ as expected
‘e’ does not align with a final sound
‘w’ > /w/ as expected

‘h’ does not align with a sound between
/w/ and /i/

‘i > /i/ as expected

‘ch’ > /ch/ as expected

‘w’ does not align with a beginning sound
‘h’ > /h/ as expected

‘0’ > /oo/ (Students have not learned /oo/
yet.)

'w’ > /w/ as expected

‘h’ does not align with a sound between
/w/ and /ie/

‘y’ > /ie/ (Using the letter name; students
may not have learned /ie/

‘w’ > /w/ as expected

‘or’ > /er/ (Students have not learned /er/
yet.)

‘d’ > /d/ as expected
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Fluency and Comprehension Exercises: Other Guided Practice for Tricky Words

Tricky Words: Tricky Word Sorts

This activity will reinforce knowledge of the tricky spellings in Tricky Words.
Materials:
¢ set of Tricky Word Cards

Preparation: Copy and cut Tricky Word Cards selected from Materials for
Fluency and Comprehension Lessons.

Instructions:
¢ Provide students with a set of Tricky Word Cards.

e Before sorting, review word cards to ensure students can identify all the
words. (Keep note of words not automatically recognized. These words
should be reviewed in future instruction.)

¢ Tell students the Tricky Word feature you want them to sort the cards to
find. (Providing one sample word may serve as an anchor if needed.)

e Have students read the words aloud as they consider each card.

¢ [f time permits, students can remix the cards and sort for another Tricky
Word feature.

Words with Words with Vowels | Words with Letters Words with the
Consonant Pronounced as Not Aligned to a Tricky Spelling ‘s’
Digraphs Letter Names Sound > /z/
the the (if /th//ee/) o W is
there a says
which why are what was
| have when
where /ae/ here wh<.are
there /ae/ one which
no /oe/ once who
so /oe/ some why
here /ie/ there
were
where
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Tricky Words: BINGO

For this game, students apply learned Tricky Word knowledge to read words as
they play the traditional game BINGO.

Materials:
e BINGO game set
* nine tokens per student

Preparation: Copy the Tricky Words BINGO game set (boards and cards) from
Materials for Fluency and Comprehension Lessons. Cut the BINGO Cards.
Gather tokens for each student to cover spaces on their game boards (e.g.,
cubes, pennies, beans, tiles, etc.)

Instructions:
* Provide students with game boards and at least nine tokens.

e As word cards are selected and read, students search for the word on
their game board.

¢ Ask students to put their finger on the word if they find it and read it
aloud to confirm they are correct before covering the space.

¢ When students are incorrect, use the opportunity to address the
confusion.

¢ When students are correct ask, “How did you know that
was ?” (This verbalization of knowledge or strategies used is
powerful for reinforcing learning.)

e The game maybe played until one or all students get three spaces
covered in a row, or until one or all students get “black-out” (covering
the entire board).

Tricky Words: Race to the Top

Students will apply learned Tricky Word knowledge to read or spell words as
they play Race to the Top.

Materials:
e Tricky Word cards
e container (e.g., brown bag)
¢ Race to the Top Game Boards
® game pieces

Preparation: Copy and cut out Tricky Word Cards from Materials for Fluency
and Comprehension Lessons. Gather a container from which the cards can be
drawn if desired. Copy Race to the Top Game Boards from Materials for Fluency
and Comprehension Lessons. We recommend copying and cutting the images
from card stock to allow for reuse. Also gather objects for students to use as
game pieces (e.g., different colored cubes, various coins, odd shaped buttons,
etc.).
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Tricky Word cards may be draw from a container or placed face-down in a pile.

¢ Read It: As cards are drawn, the Tricky Word is shown to the opposing
player to be read.

e Spell It: As cards are drawn, the Tricky Word is read to the opposing player
to be spelled.

Instructions:
¢ Provide students with game boards, a game piece, and selected card set.

e Students perform according to the game variation chosen: Read It or Spell
It. For correct answers students move up a rung; for incorrect answers
students fall down a rung. First one who gets to the top wins.

Tricky Words: Memory

Students will apply learned Tricky Word knowledge to read words as they play
Memory.

Materials:
¢ double set of Tricky Word cards

Preparation: Copy and cut out a double set of Tricky Word Cards from
Materials for Fluency and Comprehension Lessons onto card stock or darker
colored paper, otherwise students can see the images through the paper when
they are turned over.

Instructions:

* Model how to mix up the cards, lay them out, and take turns turning pairs
over to look for matches.

¢ As students become comfortable with the game it may be able to be
played independently.
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Fluency and Comprehension Exercises: Other Guided Practice for Grammar
(Nouns and Punctuation)

Exercises for Grammar are provided in the Fluency and Comprehension
section because though noun recognition and punctuation are often taught
and practiced in isolation, the ultimate goal is to apply grammar knowledge for
understanding reading and writing connected text. Understanding connected
text is an element of comprehension.

The exercises provided are recommended for the Guided Practice sections of
the Lesson Templates to provide reinforcement of grammar knowledge.

Grammar: Noun Song

Help students remember the three primary types of nouns by learning the Noun
Song, sung to the tune of Polly Wolly Doodle.

Oh, let’s look around for some naming words,

For persons and places and things.

Oh, a noun is a name; yes a noun is a name,

For a person or a place or a thing.

It’s a noun,

It’s a noun,

It’s the name of anything.

Any persons, any places, anything from hats to laces,

It names persons and places and things.

Grammar: Noun Game

This game will help students provide and categorize items for the three primary
types of nouns by playing the Noun Game.

Materials:
¢ Noun Game Die
¢ one set of Noun Game Circle Labels for person, place, and thing
e chart paper or board
e Optional: Objects to fill the circles (e.g., stickers)

Preparation: Copy, cut, fold and secure edges to create the Noun Game Die
from Materials for Fluency and Comprehension Lessons. Also copy and cut
one set of Noun Game Circle Labels for person, place, and thing from Materials
for Fluency and Comprehension Lessons. Draw three circles on the board or
chart paper and label each with one of the noun pictures: girl = person, school
= place, paintbrush = thing. If circles will be filled with items, such as stickers,
gather the chosen item.
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Instructions:

Students take turns rolling the die to determine what type of noun they
need to think of.

If students successfully name a noun for the category rolled, then they get
to add something to fill the corresponding circle. For example, you may ask
students to draw smiley faces in the circles on the board (with a limit such
as, no bigger than a fist) or pass out stickers for students to place in the
circles on chart paper.

The game may be concluded when a circle is full or once each circle has a
predetermined number of items inside.

Brainstorming names for people, places, and things ahead of time will
support students who are still developing the concept of a noun and/or
primary noun categories.

Grammar: Punctuation Game

Students will apply punctuation knowledge of periods and question marks
by distinguishing questions and declarative statements as they play the
Punctuation Game.

Materials:

one note card with a question mark and one with a period per student

Preparation: Write a question mark and a period on separate note cards,
creating punctuation pairs of cards for each student. Writing down several
questions and declarative statements ahead of time will facilitate the game.
(Remember, including student names is engaging!)

Instructions:

Tell students you will say a sentence either needing a period or a question
mark at the end.

Students should start with the cards in their lap.

As you say a sentence, students select the appropriate punctuation and
hold the card against their chest.

Once everyone has selected a card, signal the students to hold up their
choice and confirm the correct response.

Variation: For each turn, choose a student who had a correct response to
say the next sentence for the game.
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Grammar: Grammar Practice

Students will apply grammar knowledge with Grammar Practice worksheets
for nouns or punctuation. Both types of Grammar Practice worksheets include
sentences from stories used in the Unit 1 Skills strand lessons.

Materials:
e copies of selected Grammar Practice worksheet
® pencils

Preparation: Select and copy a Grammar Practice worksheet from Materials for
Fluency and Comprehension Lessons according to target objectives.

* Nouns (Grammar Practice worksheets 1-6)
¢ Punctuation (Grammar Practice worksheets 7-8)
Instructions:
¢ Provide students with a copy of the Grammar Practice worksheet.

e Have students complete the Grammar Practice worksheet with an
appropriate level of support.

e For the noun practice worksheets, students read the sentences in the box
and write the nouns that name a person under the picture of the girl, the
nouns that name a thing under the picture of the brush, and the nouns that
name a place under the picture of the classroom.

¢ |f students struggle with reading the text, initially read it for them to allow
their cognitive focus on the grammar concept.

e Once completed, have students reread the worksheet to you for reading
practice and to check their responses. Reinforcement for correct
responses and feedback for incorrect responses is more effective when it
is immediate.
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Fluency and Comprehension Progress Monitoring

182

Progress Monitoring: Fluency and Comprehension

Preparation: Print and copy the Student Copy and Record Sheets (provided
following these directions) for the selected Progress Monitoring worksheet for
each student being assessed.

Instructions:
This assessment should be administered individually.

If students are unfamiliar with searching for text support for answers (see the
following steps for earning a second point), modeling should be provided prior
to administering the assessment.

After taking a running record of student oral reading, ask students the five
questions for the selected Progress Monitoring worksheet.

Note: Initially, DO NOT allow students to look back in the story to find
answers if they are unsure. Students should provide their best answer from
memory of the story first. Avoid frustration by assuring students they will have
the chance to look back at the story after answering the questions the best
they can.

First, record one point for each question if it is answered correctly.

The second point for questions 1-3 is earned by finding text support for the
provided answers. Put the copy of the story back in front of the student and
have him/her show you where the answers for questions 1-3 are in the story.

¢ Restate the first question and the answer provided.
e Say, “Please find and read the line in the story showing the answer.”

¢ Record one additional point for questions 1-3 if the correct text support is
found and read.

Note: If incorrect answers are corrected at this point, students get the point
for finding the text support and still keep no point for providing an initial
incorrect answer. Therefore, an incorrect answer that is corrected when
searching for text support receives a total score of one point. A pattern of
incorrect answers that are corrected when students look back at the text,
may indicate a challenge with organizing and storing information from reading
into memory.

Repeat steps for earning the second point for questions 2 and 3.

Scoring: Student performance should be recorded as either accurate or not,
using any form of symbols (e.g., checks and Xs or 1s and 0s), then record the
total score out of 8 at the bottom. A pattern of errors in the following categories
may indicate a need for particular types of instruction for Thinking with Reading:

Questions 1-3: Literal thinking (honoring the direct information stated by the
author and providing answers with direct text support)
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Question 4: Inferential thinking (connecting information from the text to
information you already know and explaining answers)

Question 5: Evaluative thinking (extending beyond the text and defending
answers)

Goal: 6-8 points.

Scores of 5 or less indicate additional reteaching and reinforcement may be
required from Assessment and Remediation Guide Unit 1 Section Il, Fluency
and Comprehension.

Note: The Fluency and Comprehension Progress Monitoring assessments
follow the format of an informal reading inventory, which provides a
comprehensive evaluation of reading skills. Student performance with word
recognition is also scored. The goal is scores within 89-100%. Scores of
88% or less indicate additional reteaching and reinforcement may be required
from Assessment and Remediation Guide Unit 1 Section |, Phonics.

Grade 1 | Unit 1 Assessment and Remediation Guide 183
© 2013 Core Knowledge Foundation



184 Grade 1| Unit 1 Assessment and Remediation Guide
© 2013 Core Knowledge Foundation



Name:

Directions: Provide students with this page to read for Fluency and Comprehension: Progress Monitoring 1.

Fluency and Comprehension: Progress Monitoring 1 (Student Copy)

In the Cab

Dot got us a cab.

The cab man said, “Where t0?”

Dot said, “The King's Pub.”

“What is a pub?” I said.

“A pub is a spot fo get lunch,” said Nat.

“If it's the King's Pub,” I said, "I bet it's posh. Will I get to
sit with the king?”

“No,” said Dot with a grin. “But this pub has got the
best fish and chips!”

The cab man goft us fo the pub in a flash. Then all of
us wentf in to have lunch.
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Fluency and Comprehension: Progress Monitoring 1

Student: Date:

Place the Student Copy of "In the Cab" for Progress Monitoring in front of the student. Tell the student
they will read a story called "In the Cab." Tell the student the story is about a girl who takes a cab with her
friend and his mom. Keep a running record on this sheet as the student reads the story.

Record Sheet for Running Record: Progress Monitoring 1

In the Cab

posh. Wil I get to sit
Dot got us a cab.
with the king?”
The cab man said, “Where to?”
“No,” said Dot with a grin. “But this pub

Dot said, “The King's Pub.” has got the best fish and chips!”

“What is a pub?” I said. The cab man got us to the pub in a

“A pub is a spot to get lunch,” said flash. Then all of us went in to have
Nat. lunch.

“If it's the King's Pub,” I said, "I bet it’s

Record Sheet for Understanding: Progress Monitoring 1

Ask the student the questions below. The Record Sheet provides a space for recording scores for
performance on individual questions as well as the overall.

1. Where does Dot tell the cab man to go? (The King’s Pub)

1. and /2
. - n
2. What will they do at the King’s Pub? (get lunch) 5 and /2
3. This pub has the best ? (fish and chips)
3. and /2
4. Did the cab man get them to the pub fast or slow? (Fast, because the cab
man got them there “in a flash.”) 4 /
5. Is Beth disappointed that she will not each lunch with the king? (Students
may say yes because Beth really thought the king would be there or no
because Beth realized it was not really a pub for the king, it’s just named the
King’s Pub. Accept any plausible answer.) 5. /1
Total: /8
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Fluency and Comprehension: Progress Monitoring 1 (continued)

Uncorrected Errors

¢ Are there errors with contractions (jit’s) or possessive (King’s)?
¢ Are there errors with Tricky Words (where, to, what, no, all, have)?

¢ Are there errors related to particular categories of sound-spelling
correspondences: single letter, consonant clusters, digraphs, and/or double
letter?

¢ Are errors consistently in the initial, medial, or final position of the word?

¢ Does the student need to sound out words or are the words said in a blended
fashion?

¢ Does the student lose his/her place?

Accuracy

0-3 96-100  “Independent” Reading Level. Okay to move on.

“Instructional” Reading Level. Teacher judgment is required to
determine if additional instruction from Unit 1 of the Assessment
and Remediation Guide is needed, or if the student is ready to
move on.

4-10 89-95

Weak. Discontinue test. Additional instruction from Unit 1 of the

T+ 0-88 Assessment and Remediation Guide is recommended.
Comprehension
7-8 Very good. Okay to move on.
6 Good. Okay to move on.

Fair. Consider discontinuing test and providing additional instruction
from Unit 1 of the Assessment and Remediation Guide, especially if

3 accuracy numbers are also lagging. If student is not overly frustrated,
you may wish to move on.
0-4 Weak. Discontinue test. Additional instruction from Unit 1 of the

Assessment and Remediation Guide is recommended.
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Name:

Directions: Provide students with this page to read for Fluency and Comprehension: Progress Monitoring 2.

Fluency and Comprehension: Progress Monitoring 2 (Student Copy)

Lunch at the King's Pub

At the King's Pub, all of us had fish and chips.

All of the pubs in the UK. sell fish and chips. The fish
and chips I had in the King's Pub were the best I had
in the UK.

Yumn, yum!

Nat had a glass of milk with his fish and chips. Then his
hand hit the glass.

Splash!
The milk went on Dot'’s fish and chips.

This snap shot fells it all.
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Fluency and Comprehension: Progress Monitoring 2

Student: Date:

Place the Student Copy of "Lunch at the King’s Pub" for Progress Monitoring in front of the student. Tell
the student they will read a story called "Lunch at the King’s Pub." Tell the student the story is about
friends who go out for lunch. Keep a running record on this sheet as the student reads the story.

Record Sheet for Running Record: Progress Monitoring 2

Lunch at the King's Pub

At the King's Pub, all of us had fish and Nat had a glass of milk with his fish
chips. and chips. Then his hand hit the glass.

All of the pubs in the UK. sell fish and  Splash!
chips. The fish and chips I had in the
King's Pub were the best I had in the

UK. This snap shot tells it all.

The milk went on Dot’s fish and chips.

Yum, yum!

Record Sheet for Understanding: Progress Monitoring 2

Ask the student the questions below. The Record Sheet provides a space for recording scores for
performance on individual questions as well as the overall.

1. Where did they have lunch? (the King’s Pub)

1. and /2
o . :

2. Who had a sandwich? (No one, they all had fish and chips.) o and /o
3. How did Nat’s milk spill? (His hand hit the glass.) 3 and /o
4. Did Beth like her lunch? (Yes, because she said “Yum, yum!”) 4 p
5. Could Dot still eat her fish and chips? (Students may say yes, because the
food is still good, or may say no, because the milk will make it soggy and taste
funny. Accept any plausible answer.) 5. /1

Total: /8
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Fluency and Comprehension: Progress Monitoring 2 (continued)

Uncorrected Errors

¢ Are there errors with the abbreviation U.K. or with possessives (King’s, Dot’s)?
¢ Are there errors with Tricky Words (all, were)?

¢ Are there errors related to particular categories of sound-spelling
correspondences: single letter, consonant clusters, digraphs, and/or double
letter?

¢ Are errors consistently in the initial, medial, or final position of the word?

¢ Does the student need to sound out words or are the words said in a blended
fashion?

¢ Does the student lose his/her place?

Accuracy

0-3 96-100  “Independent” Reading Level. Okay to move on.

“Instructional” Reading Level. Teacher judgment is required to
determine if additional instruction from Unit 1 of the Assessment

4-8 89-95 " and Remediation Guide is needed, or if the student is ready to
move on.
9+ 0-88 Weak. Discontinue test. Additional instruction from Unit 1 of the
Assessment and Remediation Guide is recommended.
Comprehension
7-8 Very good. Okay to move on.
6 Good. Okay to move on.

Fair. Consider discontinuing test and providing additional instruction
from Unit 1 of the Assessment and Remediation Guide, especially if

3 accuracy numbers are also lagging. If student is not overly frustrated,
you may wish to move on.
0-4 Weak. Discontinue test. Additional instruction from Unit 1 of the

Assessment and Remediation Guide is recommended.
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Name:

Directions: Provide students with this page to read for Fluency and Comprehension: Progress Monitoring 3.

Fluency and Comprehension: Progress Monitoring 3 (Student Copy)

The Punt

Dot said, “Let’s rent a punt!”
“A punt?” I said. “What's that?”

Dot led us fo a dock. There were two punts there, as
well as a man with a long stick.

“Let’s rent onel” I said.

All of us got in the punt. The man with the stick got in
last.

The man said, “Kids, this punt can tip. If it fips, all of us
will get wet. The best thing fo do is to sit sfill and not
stand up.”

Nat and I sat sfill and did not get wet.

It was a lot of fun.

Grade 1 | Unit 1 Assessment and Remediation Guide
© 2013 Core Knowledge Foundation

193



Fluency and Comprehension: Progress Monitoring 3

Student: Date:

Place the Student Copy of "The Punt" for Progress Monitoring in front of the student. Tell the student they
will read a story called "The Punt." Tell the student the story is about friends who go on a boat ride. Keep
a running record on this sheet as the student reads the story.

Record Sheet for Running Record: Progress Monitoring 3

The Punt

Dot said, “Let’s rent a punt!” If it tips, all of us will get wet. The best

thing to do is fo sit still and not stand
A punt?” I said. “What's that?” ”g

up.
Dot led us to a dock. There were two
punts there, as well as a man with a

long stick. It was a lot of fun.

Nat and I sat still and did not get wet.

“Let’s rent one!” I said.

All of us got in the punt. The man with
the stick got in last.

The man said, “Kids, this punt can tip.

Record Sheet for Understanding: Progress Monitoring 3

Ask the student the questions below. The Record Sheet provides a space for recording scores for
performance on individual questions as well as the overall.

1. Where did they go to rent a punt? (a dock)

1. and /2
2. Who got in the punt last? (the man with the stick) > and /o
3. Did the kids get wet? (no) 3 and /2

4. What could make the punt tip? (Standing up, because the man said it could

tip so “the best thing to do is to sit still and not stand up.”) 4. /1

5. How would everyone feel if the punt did tip over? (Students may say bad,

because they would get all wet, or they may say good, because it would be fun.

Accept any plausible answer.) 5. VA
Total: /8
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Fluency and Comprehension: Progress Monitoring 3 (continued)

Uncorrected Errors

¢ Are there errors with contractions (let’s, what’s)?
¢ Are there errors with Tricky Words (what, there, were, two, one, all, do, was)?

¢ Are there errors related to particular categories of sound-spelling
correspondences: single letter, consonant clusters, digraphs, and/or double
letter?

¢ Are errors consistently in the initial, medial, or final position of the word?

¢ Does the student need to sound out words or are the words said in a blended
fashion?

¢ Does the student lose his/her place?

Accuracy

0-4 96-100  “Independent” Reading Level. Okay to move on.

“Instructional” Reading Level. Teacher judgment is required to
determine if additional instruction from Unit 1 of the Assessment
and Remediation Guide is needed, or if the student is ready to
move on.

5-1 89-95

Weak. Discontinue test. Additional instruction from Unit 1 of the

12+ 0-88 Assessment and Remediation Guide is recommended.
Comprehension
7-8 Very good. Okay to move on.
6 Good. Okay to move on.

Fair. Consider discontinuing test and providing additional instruction
from Unit 1 of the Assessment and Remediation Guide, especially if

3 accuracy numbers are also lagging. If student is not overly frustrated,
you may wish to move on.
0-4 Weak. Discontinue test. Additional instruction from Unit 1 of the

Assessment and Remediation Guide is recommended.
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Name:

Directions: Provide students with this page to read for Fluency and Comprehension: Progress Monitoring 4.

Fluency and Comprehension: Progress Monitoring 4 (Student Copy)

The Trip Back

The trip to the UK. was so much fun. I was sad that it
had fo end.

When it did end, Nat and I had a hug. So did Mom
and Dot.

Then Mom and I got back on the jet.
When Mom and I got back to the US., Dad met us.

"Dad” I said, “"Mom and I went on a punt and had
fish and chips at a pub! Nat and I sat on top of a big
red bus and went past Big Ben! It was the best tripl”

I got a map of the UK. and hung it up.
I stuck red dots on all the spots Mom and I went to.
Mom got prints of the snap shots from the trip.

I sent the best ones to Nat!
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Fluency and Comprehension: Progress Monitoring 4

Student: Date:

Place the Student Copy of "The Trip Back" for Progress Monitoring in front of the student. Tell the student
they will read a story called "The Trip Back." Tell the student the story is about a girl and her mom coming
home from a trip to the U.K. Keep a running record on this sheet as the student reads the story.

Record Sheet for Running Record: Progress Monitoring 4

The Trip Back

The trip to the UK. was so much fun.I  Nat and I saf on top of a big red bus
was sad that it had fo end. and went past Big Ben! It was the best

il
When it did end, Nat and I had a hug. »

So did Mom and Dot. I got a map of the UK. and hung it up.

Then Mom and I got back on the jet. I stuck red dots on all the spots Mom

and I went to.
When Mom and I got back o the US.,

Dad met us. Mom got prints of the snap shots from

. ) o the trip.
Dad” I said, “Mom and I went on a

punt and had fish and chips af a pub! I sent the best ones to Nat!

Record Sheet for Understanding: Progress Monitoring 4

Ask the student the questions below. The Record Sheet provides a space for recording scores for
performance on individual questions as well as the overall.

1. How did Beth and Mom get back to the U.S.? (a jet)

1. and /2
2. Who met them when they got home? (Dad) 5 and /o
3. What did Beth send to Nat? (the best snap shots) 3 and /o

4. Was Beth proud of her trip? (Yes, because she told Dad all about it and hung
a U.K. map on her wall.) 4,

5. Will Beth go back to the U.K.? (Students may say yes, because she had so
much fun, or may say no, because it is hard to do such a big trip. Accept any
plausible answer.) 5.

A

A

Total: /8
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Fluency and Comprehension: Progress Monitoring 4 (continued)

Uncorrected Errors

¢ Are there errors with abbreviations (U.K., U.S.)?
¢ Are there errors with Tricky Words (was, so, when, all, from, I, one)?

¢ Are there errors related to particular categories of sound-spelling
correspondences: single letter, consonant clusters, digraphs, and/or double
letter?

¢ Are errors consistently in the initial, medial, or final position of the word?

¢ Does the student need to sound out words or are the words said in a blended
fashion?

¢ Does the student lose his/her place?

Accuracy

0-5 96-100  “Independent” Reading Level. Okay to move on.

“Instructional” Reading Level. Teacher judgment is required to
determine if additional instruction from Unit 1 of the Assessment
and Remediation Guide is needed, or if the student is ready to
move on.

6-15 89-95

Weak. Discontinue test. Additional instruction from Unit 1 of the

16+ 0-88 Assessment and Remediation Guide is recommended.
Comprehension
7-8 Very good. Okay to move on.
6 Good. Okay to move on.

Fair. Consider discontinuing test and providing additional instruction
from Unit 1 of the Assessment and Remediation Guide, especially if

3 accuracy numbers are also lagging. If student is not overly frustrated,
you may wish to move on.
0-4 Weak. Discontinue test. Additional instruction from Unit 1 of the

Assessment and Remediation Guide is recommended.
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Progress Monitoring: Tricky Words

The Tricky Words Progress Monitoring worksheets involve asking individual
students to read a set of Tricky Words. The three Progress Monitoring
worksheets provide the Unit 1 Tricky Words in sets of 10 according to the
sequence taught in the Skills strand lessons. Therefore, a comprehensive
assessment of all Unit 1 Tricky Words requires use of all three Progress
Monitoring worksheets.

Preparation: Copy the page of words with the Record Sheet (provided
following these directions) corresponding to the Progress Monitoring worksheet
you have selected, and cut out the words. A blank word card is provided for you
to write the student’s name on as the sample item.

Instructions:
e Model with the sample item.
¢ Show the cards to the student one at a time.
¢ Use the Record Sheet to record each word as the student reads.
¢ Place a check next to each word read correctly.

¢ For misread words, write exactly what students say as the word is sounded
out. If students misread a word, prompt them to try to read the word again,
letting them know their first attempt was incorrect.

Scoring: Scoring is based on one point assigned for every word read correctly.
Interpret scores as follows:

e 9 or 10 points—excellent
¢ 8 points—good

e 6 or 7 points—fair

Less than 6 points—poor
e Goal: Achieve scores of Good or Excellent (8 points or higher).

e Scores of 7 or less indicate additional reteaching and reinforcement
is required from Assessment and Remediation Guide Unit 1 Section Il,
Fluency and Comprehension: Tricky Words.

¢ Examine whether the student succeeded in reading words correctly on
the second attempt. If so, the student may be rushing and may benefit
from explicit instruction to slow down and look at each letter in a word
sequentially, left to right.
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Name:

some

NO

1S

from

SO

fO

Record Sheet for Tricky Word: Progress Monitoring 1

Sample: student name

1.a

2.1
3.no

4. 50

5. of

6. is
7.to

8. all

9. some

10. from

Word

Total Correct

/u/
/ie/
/n/
/s/
/u/
i/
1t/
/o/
/s/
/f/

/oe/
/oe/
N/
/z/
/oo/
n
/u/
7
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Tricky Word: Progress Monitoring 1

/m/
/u/

I
of

all

Student Pronunciation
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Name:

Tricky Word: Progress Monitoring 2

word are
have were one

once Ao TwoO

the who

Record Sheet for Tricky Word: Progress Monitoring 2

Word Student Pronunciation

Sample: student name

1. word /w/ ler/ /d/ - )
2. are /o/ /r/ = = )
3. have /h/ /a/ N/ - o m
4. were w/ fer/ = = M
5. one /w/ /u/ /n/ - . m
6. once w/ u/ m/ /s/ M
7.do /d/ /oo/ - - . m
8. two 1t/ /oo/ = = M
9. the /th/ /ee/ - - o m
10. who /n/ /oo/ = = M

Total Correct
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Name:

Tricky Word: Progress Monitoring 3

said says
Was when why
where which what

here there

Record Sheet for Tricky Word: Progress Monitoring 3

Word Student Pronunciation

SAMPLE: student name

1. said /sl /el /d/ . m
2. says /s/ le/ /z/ )
3. was /w/ /u/ /z/ )
4. when /w/ = n/ M
5. why w/ ie/ = )
6. where /w/ /ae/ i . m
7. which w/ /i /ch/ )
8. what /w/ /u/ /t/ )
9. here /h/ /ee/ It/ M
10. there /th/ /ae/ ! )

Total Correct /10
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Student:

Noun knowledge

Progress Monitoring: Grammar

Knowledge of nouns and punctuation are necessary foundational skills for
understanding with reading and spelling in Grade 1. However, grammar skills
will continue to develop as students progress with the Grade 1 scope and
sequence. Lingering challenges with grammar should be addressed, but should
not hold a student back from advancing to Unit 2 if the student is otherwise
prepared. Therefore, specific performance standards are not designated; a
sample system for collecting progress monitoring data is provided instead.

Individual records should be kept for students in need of grammar remediation.
Fill in the Skill column with the grammar targets for assessment:

¢ Noun knowledge (person, place, thing)

e Punctuation knowledge (period, question mark)

Observational records of general performance during instruction may be

kept under Remediation Sessions. We recommend recording the date of
observation and an overall ranking of how the student performed with the skill
that day:

NYR: Not Yet Ready
P: Progressing
R: Ready

A more formal assessment may be completed with students one-on-one. Often
instructional tasks can be adjusted from a learning tool to an assessment tool
by simply having the student complete a handful of items without assistance.
Under Progress Monitoring we recommend recording the date of assessment
and the performance score (e.g., 3/4 or 75%) with the skill that day.

Following is an example of the type of information you would record in the
Observational Chart:

Grammar: Observational Chart (Sample)

4/11 | 4112 4/13 | 4/14 4/11 | 4/14
P P R R 2/4 | 4/4
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Here is an example of an Observational Chart that you could create to track a
student's performance on Progress Monitoring assessments:

Grammar: Observational Chart Template (Sample)

Remediation Sessions Progress Monitoring

e A (Date and Rank of NYR, P, R) (Dates and Scores)
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Materials for Fluency and Comprehension Lessons

Materials needed for planning and delivering fluency and comprehension
instruction are provided here. Materials are organized according to unit
objectives: fluency, comprehension, Tricky Words, and grammar. The
instructional materials provided include:
Fluency

Silly Voices Cards (See Comprehension materials for text copies* of stories)

Two Voices Stories*

Comprehension
Master Thinking with Reading Chart

Text Copies* with Story Comprehension Charts

Tricky Words
Word List
Review the Sound-Spelling Worksheets
Tricky Word Cards
BINGO Boards
Race to the Top Game Board

Grammar
Noun Game Die and Circle Labels
Grammar Practice Worksheets
Nouns (worksheets 1-6)

Punctuation (worksheets 7 and 8)

Stories from the Unit 1 Reader, Snap Shots

K“Beth” “Which Is the Best?”
“Nat” “The Bus Stop”
“The Trip to the U.K.” “On the Bus”
“Bud the Cat” “The Man in the Black Hat”
“The Fish” “The Man in the Kilt”
“The Flag Shop” “The Map”
_ /

*Students should always be exposed to the illustrations for picture books

for initial readings because the illustrations are there for the purpose of
enhancing the text. Once the book is familiar, using a text only copy can help
focus students on decoding and understanding the text by removing picture
support. In early Readers that offer high text to picture matching, students
can learn to avoid reading the text by reading the pictures instead!
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Fluency: Silly Voices Cards
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Fluency: Two Voices Stories

I om Beth.
I omfen.
I om ot comp.
Camp is fun. Camp is fun.

Once Mom and Dad went on a
trip fo the camp.

All of us were at the comp.

Dad and I went up on fop of a
path at the pond.

Mom got a snap shot of us.

This is the snap shot. This is the snap shot.

Then Mom let us snap some shofs.

Dad got a snap shot of Mom.

I got a snap shot of a dog

with a hot dog. with a hot dog.

Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.
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Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

Fluency: Two Voices Stories

2

This is Nat.

Nart is a kid I met at comp.

I have lots of snap shots of Nat.

I have lots of snap shots of Nat.

This is a snap shot of Nat with a fish.

This is a snap shot of Nat on a raft.

Nat and I had lots of fun at camp.

Nat and I had lots of fun at camp.

But then Nat’s mom got a job in the
UK.

Nat left,

Nat left,

and I felt sad.
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Fluency: Two Voices Stories

Nat went fo the UK,
and I felt sad.
But then Mom set up a trip to the UK. But then Mom set up a trip to the UK.

Mom and I went on a jet.

Ships are fun,
but jets are the best! but jets are the best!
I got fo sit next fo the wing.

I had lunch.

Then I had a nop.

Mom got this snap shot of the nap.
Nat met us af the end of the ramp.
I ran up to hug him. I ran up to hug him.

Then Nat's mom, Dot, got us a cab.

This is a snap shot of us with the cab
man.

Nat and I had a lot of fun. Nat and I had a lot of fun.

Then Mom and Dot sent us to bed.

Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

I slept on the rug next to Nat's bed.
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Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

Fluency: Two Voices Stories

Bud the Cat

2

This is a snap shot of Nat'’s cat, Bud.

This is a snap shot of Nat'’s cat, Bud.

Nat got Bud from a vet.

Bud had a bad leg.

The vet had to fix Bud's leg.

Bud had to sit in a box with a cast
on one leg.

Then Nat said,

“Mom, can I have him?

“Mom, can I have him?

ConI?

ConI?
CanI? CanI?””
Dot said yes.
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Fluency: Two Voices Stories

The Fish

2

This is a snap shot of Nat's fish.

The fish swim and splash and
munch on fish snacks.

The cat can smell the fish.

It can press on the glass.

It can grab at the fish.

It can grab at the fish.

But it can not get them.

Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.
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Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

Fluency: Two Voices Stories

Mom and I went in a lot of shops Mom and I went in a lot of shops

in the UK.

in the UK.

One of the shops was a flag shop.

the French flag,

The shop had the US. flag,

and the UK. flag.

That's Mom in the snap shot with

the US. flog.

Nat and his mom held one up.

The UK. flag has a big red cross on
it.

I got this snap shot of the two of I got this snap shot of the two of

them with the flag.

them with the flag.
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Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

214

This is a snap shot Mom got.

Nat and I ran up fast.

The moms had fo huff and puff to
get fo the top.

It is Nat with a bunch of big rocks.

Then Nat said,

“Beth, get a snap shot of this! I am
the rock on top! Get it?”
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Fluency: Two Voices Stories

All of us had to run up a bunch of
steps fo get fo this spot.

Nat and I ran up fast.

This next snap shot is one that I got.

Nat had Mom and Dot lift him up.

“Beth, get a snap shot of this! I am
the rock on top! Get it?”

So which snap shot is the best?



Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

Dot led us to a bus stop.

Nat held up his hand.

“Nat, stop that!”

Nat let his hand drop.

I said, “Why? Is it fast?”

“Then why is it the best?”

It was a big red bus with a top
deck!

Fluency: Two Voices Stories

At the bus stop there was a thrush.

The thrush was adll set to land on his
hand, but then Dot said,

“Nat, stop that!”

At the bus stop, Nat said, “Beth, this
is the best bus!”

“No,” Nat said, “it is not that fast.”

Just then, Nat said, “There it is!”

It was a big red bus with a top
deck!
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Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

216

Nat and I sat up on the top deck of
the big red bus.

The bus went past a big shop.

The bus went past a big clock. A bell
went

ding, dong, ding, dong.

“Who is Big Ben?” I said.

The bus went on.

“Posh?” I said. “What is that?”
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Fluency: Two Voices Stories

Nat and I sat up on the top deck of the
big red bus.

“That is where Mom shops,” said Nat. “That
shop has dll the best stuffl”

ding, dong, ding, dong.

“That is Big Ben!” said Nat.

“Big Ben is not a man,” Nat said. “Big Ben is
the bell that is in that clock.”

The bus went on.

“That is a posh spot there!l” Nat said.

“A posh spot is where stuff costs a lot,”
said Nat. “Mom had lunch in there once,
and it cost so much that dad got mad.”



Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

All of us got off the bus.

Nat led us up fo a man in a black hat.

“Why not?” I said.

Nat did a trick and fell on his back.

Nat's trick got all of us fo grin, but the
man in the black hat did not grin.

I bet I can get him to grinl” I said.
I did a back flip,

but the man did not grin.

I did a split,

but the man did not grin.

I sang a song and did ajig,

still the man did not grin.

Mom got lots of snap shots of us and
the man in the black hat.

But there is not one snap shot where
that man grins.

Fluency: Two Voices Stories

All of us got off the bus.

“Beth,” Nat said, “that man wil not grin.”

“His job is to stand there as still as a rock
and not grin,” Nat said.

“T will do the best trick I can,” Nat said.
“But I bet that man will not grin.”

Nat did a trick and fell on his back.

but the man did not grin.

but the man did not grin.

still the man did not grin.

But there is not one snap shot where
that man grins.

Grade 1 | Unit 1 Assessment and Remediation Guide 217

© 2013 Core Knowledge Foundation



Fluency: Two Voices Stories

Once Nat and I met a man in a kilt. Once Nat and I met a man in a kilt.

I said, “Why is that man in a dress?”

Nat said, “That is not a dress. It is a kilt.”

“A quilt?” I said.

“No,” Nat said. “A kilt.”

“What is a kilt?” I said.

Mom said,

“The kilt tells us that the man is a Scot.  “The kilt tells us that the man is a Scot.
The cloth on the kilt tells us where the The cloth on the kilt tells us where the
man is from.” man is from.”

“So the kilf tells us his past?” I said.

“Yes,” said Mom. “It is a bit of his past.” “Yes,” said Mom. “It is a bit of his past.”

Mom got This snap shot of us with the
man in the kil

Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

N
s
[o]
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Directions: One student reads down column 1 while the other student reads down column 2, together completing the story. The lines that should be

read chorally (voices together) are in bold.

Fluency: Two Voices Stories

Once all of us were on a trip when

a dog ran up and bit the map. a dog ran up and bit the map.

Dot said, “Bad dog! Stop that! Drop
that map! Drop it!”

But the dog did not drop the map.

The dog ran up the block with the  The dog ran up the block with the
map. map.

Nat ran fo get the map, but Dot said,

"It is just a map. Let the dog have it.”

Just then the dog let the map drop.

Nat got it and held it up. Nat got it and held it up.

“Here it is,” Nat said. “But it's got a big
rip in it.”

“Well” Dot said, I am just glod the
dog bit the map and not one of us.”
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Comprehension: Master Thinking with Reading Chart

Before Reading Techniques

Before reading, activate knowledge of basic print structures (e.g., text

Activating Prior Knowledge of directionality), general genre structures (e.g., list format within a non-fiction text),

Text Structure or features specific to a text (e.g., table of contents) to establish a foundation that
helps students predict and acquire information during reading.

Activating Prior Knowledge of Before reading, activate knowledge of vocabulary and concepts related to the

Related Content information in the text to support students’ ability to make meaning during reading.

Before reading, use previewed information about the structure and content to
inform setting an appropriate purpose for reading the text. The purpose should
spark student interest and attention to the reading. The purpose is established in
the Explicit Instruction section of the lesson and revisited throughout.

Setting Purpose for Reading
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During Reading Techniques

During reading, stop and think after sections of text to evaluate whether you
are understanding the text or not. Students often do not put effort into making
meaning while reading without being explicitly taught and reminded to do so. This
is especially true of readers who have to devote a great deal of cognitive energy
to decoding, and who may be less intrinsically motivated to read. Encourage
students to begin sharing their thinking with, “That makes sense because...”
Monitoring Presenting a related scenario that does not make sense may help students engage
in this reflection. For example: If the dog went to the vet, first ask, “Does it make
sense for a dog to go to the vet?” Then ask, “Would it make sense if the author
told us the dog called the vet?” Monitoring helps student self-correct decoding
errors. Consider if a student reads “bit ox ran on” instead of “but ox ran on.” If
the student is monitoring, he/she may think, “bit ox ran on” doesn’t make sense,
prompting review of the text for correction.

During reading, stop and develop images in your mind relating to the text provided

by the author. Developing rich imagery helps readers remember and think deeper

about the text. Prompt students to close their eyes when visualizing. Provide

time for thinking before having students share their visualizations. Encourage
Visualizing students to begin with, “In my head | saw...” Challenge students to add details

to their visualizations, without deviating from the text. For example, if a student

says she sees three cats, ask: “Where are the cats?” “Do the cats all have collars

on?” “What color are the cats?” If deviations from the text do occur, prompt self

reflection by asking, “Does your picture match what the author told us?”

During and after reading, relate information from the text to information you
already know. Encourage students to begin with, “Something | already know about
this is...” Stopping to reflect on reading and connect ideas and information to prior
knowledge helps readers remember and learn from the text.

Observing

During and after reading, use prior knowledge and information from the text to
draw conclusions. Encourage students to begin with, “The author didn’t tell me
this, but | think (logical conclusion) because | know (connecting information from
the text and prior knowledge).”

Drawing Inferences Note: Drawing Inferences takes Observing a step further. Instead of simply relating
information from the text to prior knowledge, observations are used to draw logical
conclusions related to the text. Conclusions may not always be clearly right or
wrong but should be defensible. In this way, the thinking required for Drawing
Inferences is a bridge to the thinking required for Evaluative questions.

During and after reading reflect on previous observations and inferences to
generate logical judgments about the text. Answers are typically not clearly right
or wrong but should be defensible. Scaffolding evaluative thinking may take an
idea from the text and follow this progression:

1. What did you learn from the author? (Literal level)
2. Make an observation about the information: connect to prior knowledge.

3. Draw a conclusion: share something the author didn’t tell you, but you can
figure out because of your observation (prior knowledge). (Inferential level)

Evaluating 4. Make a logical judgment relying on your observations and/or inferences.

(Evaluative level)

Another type of evaluative thinking is to assess the quality of the text and your
own enjoyment reading it. Promoting qualitative judgment about text fosters an
important life-long learning skill. Prompt qualitative judgment of the text with
questions such as: Did you like the story? If so, what did you like about it? Was
the story funny? Did it feel good to read the words? Would you like to read another
story like it? If not, what didn’t you like about it? Was the story boring? Was it hard
to read the words? What other kind of story would you like more?
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After Reading Techniques

After reading, reconstruct an abbreviated version of the text highlighting the

big ideas. Students tend to offer specific recall of ideas, often in random order.
Prompting students to think about the beginning, middle, and end of early
narrative texts can help them structure ideas sequentially. Through discussion,
encourage students to connect the details they remember to a big idea for each
section, which promotes summarization skills and higher level thinking. For
example: In the beginning, there was a cat and a dog and a pig and a hog: We met
the four animals in the story.

Summarizing

During and after reading, answer and ask questions related to the text. Questions
promoting meaningful comprehension include literal (remembering information as
stated in the text), inferential (providing accurate responses based on connecting
prior knowledge and information from the text), and evaluative (making appropriate
judgments supported by the text). For literal questions, encourage students to go
Questioning back to the text to show you where the author provides the information to answer
the question: you may ask, “Please find and read the line in the story showing the
answer.” For inferential questions, encourage students to defend their response
using combinations of information from the text and prior knowledge. For
evaluative questions, encourage students to explain their logic. Often answers are
not right or wrong, but explanations should stem from the text and be plausible.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

Beth

I am Beth.

I am fen.

I am at camp.
Camp is fun.

Once Mom and Dad went on a trip fo the camp. All of
us were af the camp.

Dad and I went up on top of a path at the pond.
Mom got a snap shot of us.

This is the snap shot.

Then Mom let us snap some shofs.
Dad got a snap shot of Mom.
I got a snap shot of a dog with a hot dog.
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Activating Prior
Knowledge of Text
Structure

Activating Prior
Knowledge of
Related Content

Setting Purpose for
Reading

Monitoring
Visualizing

Observing

Drawing Inferences

Evaluating

Summarizing

Questioning

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.

Comprehension: Story Comprehension Chart

Using a book copy, examine knowledge of narrative genre. Prompt
student thinking about narrative features: characters, setting (often
requires inference and relies on illustrations), and events/actions.

Pre-assess and support knowledge of key vocabulary: camp and snap
shot

Also address concepts with prompts such as: Think of some trips
you’ve been on.

Students may read to find out: What happens when Mom and Dad visit
the camp?

The stories are divided into sections. After each section, stop and see if
students can recall the information from the section just read.

Using a text copy, read selections and visualize related images.
Describe or draw visualizations challenging students to add details.

Prompt observations by starting discussions with questions such as:
What kinds of places might people go to for a camp?

Prompt inferences with questions such as: What might campers do at
the pond? (Notice how the prompt extends from the Observing prompt
above. Always help students use information from the text to support
their answers.)

Prompt evaluating with questions such as: Do you think Beth likes doing
things at the pond? (Notice how the prompt extends from the Observing
and Inferencing prompts above. Always help students explain/defend
their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: How old is Beth?

Inferential: Who does the camera belong to? (Accept reasonable
answers.)

Evaluative: Did Mom and Dad like their visit to camp?

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.
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Name:

Comprehension: Text Copy

Nat

This is Nat.
Nat is a kid I met at camp.

I have lots of snap shots of Nat.
This is a snap shot of Nat with a fish.
This is a snap shot of Nat on a raft.

Nat and I had lots of fun af camp. But then Nat's
mom got a job in the UK.
Nat left, and I felt sad.

Directions: Print and copy this page to provide students with a “text only” copy of the story.
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.
Activating Prior Pre-assess and support knowledge of key vocabulary: raft and U.K.
Knowledge of Also address concepts with prompts such as: Are countries far apart or
Related Content close together?

Setting Purpose for Students may read to find out: What makes Beth sad?

Reading
Monitorin The stories are divided into sections. After each section, stop and see if
9 students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.
9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as: Is

fishing hard to do?

Prompt inferences with questions such as: /s Nat a patient person?
(Notice how the prompt extends from the Observing prompt above.
Always help students use information from the text to support their
answers.)

Prompt evaluating with questions such as: Is it good to be patient?
(Notice how the prompt extends from the Observing and Inferencing
Evaluating prompts above. Always help students explain/defend their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: How many snap shots does Beth have of Nat?

Questioning Inferential: Will it be easy for Beth and Nat to see each other after
camp? (Accept reasonable answers.)

Evaluative: Is it good that Nat’s mom got a job in the U.K.?

Summarizing

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

The Trip to the UK.

Nat went to the UK., and I felt sad. But then Mom set
up a frip to the UK.

Mom and I went on a jet. Ships are fun, but jets are
the best!

I got to sit next to the wing. I had lunch. Then I had
a nap.

Mom got this snap shot of the nap.

Nat met us at the end of the ramp.

I ran up fo hug him.

Then Nat's mom, Dot, got us a cab.

This is a snap shot of us with the cab man.

Nat and I had a lot of fun.
Then Mom and Dot sent us to bed.
I slept on the rug next o Nat's bed.
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt

Knowledge of Text | student thinking about narrative features: characters, setting (often

Structure requires inference and relies on illustrations), and events/actions.
Pre-assess and support knowledge of key vocabulary: cab, jet, and

Activating Prior

ram
Knowledge of P . . .
Related Content Also address concepts with prompts such as: Name different ways

people can travel from place to place.

Setting Purpose for | Students may read to find out: What are the two vehicles that Beth and
Reading her Mom took to go visit Nat?

The stories are divided into sections. After each section, stop and see if

Monitoring students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.

9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

What do you do when you feel excited?

Prompt inferences with questions such as: Was Beth excited to see
Nat? (Notice how the prompt extends from the Observing prompt
above. Always help students use information from the text to support
their answers.)

Prompt evaluating with questions such as: Is Nat an important friend?
(Notice how the prompt extends from the Observing and Inferencing
Evaluating prompts above. Always help students explain/defend their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:

Literal: What did Mom get a snap shot of?

Inferential: Was it a long flight? (Accept reasonable answers.)
Evaluative: Is it better to drive your own car or take a cab?

Summarizing

Questioning

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy)

Bud the Cat

This is a snap shot of Nat’s cat, Bud.
Nat got Bud from a vet. Bud had a bad leg. The vet
had fo fix Bud's leg.

Bud had fo sit in a box with a cast on one leg.
Then Nat said, “Mom, can I have him? Can I? Can
I? Can I?”

Dot said yes.
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.
Activating Prior Pre-assess and support knowledge of key vocabulary: vet and cast
Knowledge of Also address concepts with prompts such as: What is the difference

Related Content between getting sick and getting hurt?

Setting Purpose for Students may read to find out: Was Bud the cat sick or hurt?

Reading
Monitorin The stories are divided into sections. After each section, stop and see if
9 students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.
9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

What do cats like to do?

Prompt inferences with questions such as: How do you think Bud got
hurt? (Notice how the prompt extends from the Observing prompt
above. Always help students use information from the text to support
their answers.)

Prompt evaluating with questions such as: Was Bud happy to have

a cast on? (Notice how the prompt extends from the Observing and
Inferencing prompts above. Always help students explain/defend their
answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Evaluating

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:

Literal: Who fixed Bud’s leg?

Inferential: Did Mom want the cat too? (Accept reasonable answers.)
Evaluative: Do you think Bud was glad Nat wanted him as a pet?

Summarizing

Questioning

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

The Fish

This is a snap shot of Nat's fish.
The fish swim and splash and munch on fish snacks.

The cat can smell the fish. It can press on the glass.
It can grab af the fish. But it can not get them.
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.

. . Pre-assess and support knowledge of key vocabulary: address the
Activating Prior plural and singular of fish
Knowledge of

Related Content Also address concepts w'ith prompts such as: How is where the fish live
and where the cat lives different?

Setting Purpose for Students may read to find out: Does Bud catch a fish?

Reading
Monitorin The stories are divided into sections. After each section, stop and see if
9 students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.
9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

The fish munch on fish snacks, what do cats eat?

Prompt inferences with questions such as: Why does Bud try to get
the fish? (Notice how the prompt extends from the Observing prompt
above. Always help students use information from the text to support
their answers.)

Prompt evaluating with questions such as: Are the fish scared of Bud?
(Notice how the prompt extends from the Observing and Inferencing
Evaluating prompts above. Always help students explain/defend their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: What do the fish do? (name two things)

Questioning Inferential: What does Bud “press on the glass”? (Accept reasonable
answers.)

Evaluative: Could Bud push over the aquarium?

Summarizing

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

The Flag Shop

Mom and I went in a lot of shops in the UK. One of
the shops was a flag shop.

The shop had the US. flag, the French flag, and the
UK. flag.
That's Mom in the snap shot, with the US. flag.

The UK. flag has a big red cross on it. Nat and his
mom held one up.
I got this snap shot of the two of them with the flag.
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.
Activating Prior Pre-assess and support knowledge of key vocabulary: U.K. and U.S.
Knowledge of Also address concepts with prompts such as: How can you tell what
Related Content country a flag represents?

gzggiggPurpose for Students may read to find out: Do they buy anything in the flag shop?

The stories are divided into sections. After each section, stop and see if

Monitoring students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.

9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

What is a salute and what does it mean?

Prompt inferences with questions such as: How does mom feel when
she salutes the U.S. flag? (Notice how the prompt extends from the
Observing prompt above. Always help students use information from
the text to support their answers.)

Prompt evaluating with questions such as: Would it be nice to make
a funny face in a picture with the U.S. flag? (Notice how the prompt
extends from the Observing and Inferencing prompts above. Always
help students explain/defend their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Evaluating

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: Did the U.K. flag have a green cross on it?

Inferential: Do the people in the story like looking at flags? (Accept
reasonable answers.)

Evaluative: Is it okay to go in a store even if you do not want to buy
anything?

Summarizing

Questioning

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

Which Is the Best?

This is a snap shot Mom got. All of us had fo run up a
bunch of steps to get fo this spot.

Nat and I ran up fast. The moms had fo huff and
puff to get to the top.

This next snap shot is one that I got. It is Nat with @
bunch of big rocks.

Nat had Mom and Dot lift him up.

Then Nat said, “Beth, get a snap shot of this! I am the
rock on fop! Get it?”

So which snap shot is the best?
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Activating Prior
Knowledge of Text
Structure

Activating Prior
Knowledge of
Related Content

Setting Purpose for
Reading

Monitoring
Visualizing

Observing

Drawing Inferences

Evaluating

Summarizing

Questioning

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.

Comprehension: Story Comprehension Chart

Using a book copy, examine knowledge of narrative genre. Prompt
student thinking about narrative features: characters, setting (often
requires inference and relies on illustrations), and events/actions.

Pre-assess and support knowledge of key vocabulary: Stonehenge

Also address concepts with prompts such as: What does it mean to go
sightseeing?

Students may read to find out: Where do Beth and Nat go?

The stories are divided into sections. After each section, stop and see if
students can recall the information from the section just read.

Using a text copy, read selections and visualize related images.
Describe or draw visualizations challenging students to add details.

Prompt observations by starting discussions with questions such as: Is
it hard to run up a lot of stairs? Is it hard to hold someone up?

Prompt inferences with questions such as: Are the moms strong?
(Notice how the prompt extends from the Observing prompt above.
Always help students use information from the text to support their
answers.)

Prompt evaluating with questions such as: Can a person be strong in
different ways? (Notice how the prompt extends from the Observing
and Inferencing prompts above. Always help students explain/defend
their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: Did the moms get to the top of the stairs?

Inferential: Does Beth know how to use the camera? (Accept reasonable
answers.)

Evaluative: Does Mom trust Beth with the camera?

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

The Bus Stop

Dot led us to a bus stop. At the bus stop there was a
thrush.

Nat held up his hand. The thrush was all set to land
on his hand, but then Dot said, “Nat, stop that!”

Nat let his hand drop.

At the bus stop, Nat said, “Beth, this is the best bus!”
I said, "Why? Is it fast?”

“No,” Nat said, “it is not that fast.”

“Then why is it the best?”

Just then, Nat said, “There it is!”
It was a big red bus with a top deck!

Grade 1 | Unit 1 Assessment and Remediation Guide 239
© 2013 Core Knowledge Foundation



Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.

. ) Pre-assess and support knowledge of key vocabulary: thrush, pub,
Activating Prior grub, discuss the phrase all set
Knowledge of

Related Content Also address concepts with prompts such as: What do you do when
you ride a city bus? (e.g., walk to the bus stop, wait, get on, pay, etc.)

Setting Purpose for | Students may read to find out: What do Nat and Beth see at the bus

Reading stop?
o The stories are divided into sections. After each section, stop and see if
Monitoring students can recall the information from the section j
just read.
Visualizin Using a text copy, read selections and visualize related images.
9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

The thrush is a wild animal. What makes an animal wild?

Prompt inferences with questions such as: Did Nat’s mom think the
thrush was safe? (Notice how the prompt extends from the Observing
prompt above. Always help students use information from the text to
support their answers.)

Prompt evaluating with questions such as: Do you think the thrush
was safe? (Notice how the prompt extends from the Observing and
Inferencing prompts above. Always help students explain/defend their
answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Evaluating

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:

Literal: What did Beth think when Nat said the bus was the best?
Inferential: Was Nat scared of the bird? (Accept reasonable answers.)
Evaluative: Is a bus with a top deck or a bus that goes fast the best?

Summarizing

Questioning

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Use this Comprehension Chart as a reference for Thinking with Reading during instruction.
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Name:

Comprehension: Text Copy

On the Bus

Nat and I sat up on the fop deck of the big red bus.
The bus went past a big shop.

“That is where Mom shops,” said Nat. “That shop has
all the best stuffl”

The bus went past a big clock.

A bell went ding, dong, ding, dong.
“That is Big Ben!” said Nat.

“Who is Big Ben?” I said.

“Big Ben is not a man,” Nat said.

“Big Ben is the bell that is in that clock.”

The bus went on.

“That is a posh spot there!l” Nat said.

"Posh?” I said. “What is that?”

“A posh spot is where stuff costs a lot,” said Nat.
"Mom had lunch in there once, and it cost so much
that dad got mad.”

Directions: Print and copy this page to provide students with a “text only” copy of the story.
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.

Activating Prior

Pre-assess and support knowledge of key vocabulary: posh
Knowledge of

Related Content Also address concepts with prompts such as: What is a landmark?
Setting Purpose for | Students may read to find out: What are some landmarks around the
Reading city where Nat lives (London)? (Harrods, Big Ben, the Ritz)
o The stories are divided into sections. After each section, stop and see if
Monitoring . : .
students can recall the information from the section just read.
Visualizing Using a text copy, read selections and visualize related images.

Describe or draw visualizations challenging students to add details.

Prompt observations by starting discussions with questions such as:
Observing Do you know any places named after a person? (School, government
buildings, restaurants, etc.)

Prompt inferences with questions such as: Why did Beth think the
big clock was a person? (Notice how the prompt extends from the
Observing prompt above. Always help students use information from
the text to support their answers.)

Prompt evaluating with questions such as: Would you like to have
something named after you? (Notice how the prompt extends from
the Observing and Inferencing prompts above. Always help students
explain/defend their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Evaluating

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: Were Nat and Beth on the top deck of a big blue bus?

Questioning Inferential: Was Nat excited to tell Beth about the landmarks they saw
together? (Accept reasonable answers.)

Evaluative: Which place would be the best to stop and visit?

Summarizing

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Print and copy this page to provide students with a “text only” copy of the story.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

The Man in the Black Hat

All of us got off the bus. Nat led us up to a man in a
black hat.

“Beth,” Nat said, “that man will not grin.”

“Why not?” I said.

“His job is to stand there as sfill as a rock and not
grin,” Nat said.

“T will do the best trick I can,” Nat said. “But I will bet
that man will not grin.”

Nat did a frick and fell on his back.

Nat’s trick got all of us to grin, but the man in the
black hat did not grin.

“Tbet I can get him to grin!” I said.

I did a back flip, but the man did not grin.

I did a split, but the man did not grin.

I sang a song and did a jig, but sfill the man did not
grin.

Mom got lots of snap shots of us and the man in the
black hat. But there is not one snap shot where that

man grins.
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.

Activating Prior Pre-assess and support knowledge of key vocabulary: split, did a jig
Knowledge of

Related Content Also address concepts with prompts such as: What does a guard do?

Setting Purpose for Students may read to find out: What does the man in the black hat do?

Reading
Monitorin The stories are divided into sections. After each section, stop and see if
9 students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.
9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

How might you get someone to smile?

Prompt inferences with questions such as: Did the man think Beth and
Nat were funny? (Notice how the prompt extends from the Observing
prompt above. Always help students use information from the text to
support their answers.)

Prompt evaluating with questions such as: Who did the silliest trick?
(Notice how the prompt extends from the Observing and Inferencing
Evaluating prompts above. Always help students explain/defend their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: Did Nat do a back flip?

Questioning Inferential: Did Beth think it was silly when Nat fell on his back? (Accept
reasonable answers.)

Evaluative: Is it hard for the man to stand there as still as a rock?

Summarizing

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Print and copy this page to provide students with a “text only” copy of the story.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

The Man in the Kilt

Once Nat and I met a man in a kilt.

I said, “Why is that man in a dress?”
Nat said, “That is not a dress. It is a kilt.”
“A quilt?” I said.

“No,” Nat said. “A kilt.”

“What is a kili?” I said.
Mom said, “The kilt tells us that the man is a Scot. The
cloth on the kilt tells us where the man is from.”

“So the kilt tells us his past?” I said.
“Yes,” said Mom. “It is a bit of his past.”
Mom got this snap shot of us with the man in the kilf!
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Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.

Activating Prior Pre-assess and support knowledge of key vocabulary: Scot, Scotland
Knowledge of

Related Content Also address concepts with prompts such as: Where are you from?

Setting Purpose for Students may read to find out: Why would someone wear a kilt?

Reading
Monitorin The stories are divided into sections. After each section, stop and see if
9 students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.
9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

What does a dress look like?

Prompt inferences with questions such as: Why did Beth think the
man was wearing a dress? (Notice how the prompt extends from the
Observing prompt above. Always help students use information from
the text to support their answers.)

Prompt evaluating with questions such as: Would the man feel bad if he
heard Beth call his kilt a dress? (Notice how the prompt extends from
the Observing and Inferencing prompts above. Always help students
explain/defend their answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Evaluating

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:
Literal: What about the kilt tells us where the man is from?

Questioning Inferential: Would the man have kilts with different designs? (Accept
reasonable answers.)

Evaluative: What kind of cloth could represent where you are from?

Summarizing

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Print and copy this page to provide students with a “text only” copy of the story.
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Name:

Directions: Print and copy this page to provide students with a “text only” copy of the story.

Comprehension: Text Copy

The Map

Once dll of us were on a frip when a dog ran up and
bit the map.

Dot said, “Bad dog! Stop that! Drop that map! Drop if!”
But the dog did not drop the map. The dog ran up
the block with the map.

Nat ran fo get the map, but Dot said, “It is just a map.
Let the dog have it.”

Just then the dog let the map drop. Nat got it and
held it up.
"Here it is,” Nat said. "But if's got a big rip in it.”

“Well,” Dot said, “I am just glad the dog bit the map
and not one of us.”

Grade 1 | Unit 1 Assessment and Remediation Guide 247
© 2013 Core Knowledge Foundation



Comprehension: Story Comprehension Chart

Activating Prior Using a book copy, examine knowledge of narrative genre. Prompt
Knowledge of Text | student thinking about narrative features: characters, setting (often
Structure requires inference and relies on illustrations), and events/actions.
Activating Prior Pre-assess and support knowledge of key vocabulary: address past/
Knowledge of present tense of bit/bite

Related Content Also address concepts with prompts such as: Are dogs wild or tame?
gzzgiggPurpose for Students may read to find out: What happened with the map?

The stories are divided into sections. After each section, stop and see if

Monitoring students can recall the information from the section just read.
Visualizin Using a text copy, read selections and visualize related images.

9 Describe or draw visualizations challenging students to add details.
Observing Prompt observations by starting discussions with questions such as:

Why would a dog bite?

Prompt inferences with questions such as: How did the map get a big
rip? (Notice how the prompt extends from the Observing prompt above.
Always help students use information from the text to support their
answers.)

Prompt evaluating with questions such as: Should Nat have chased
after the dog? (Notice how the prompt extends from the Observing and
Inferencing prompts above. Always help students explain/defend their
answers.)

Prompt qualitative judgment of the text. (See the Thinking with Reading
Chart at the beginning of Instructional Resources for suggestions.)

Drawing Inferences

Evaluating

Ask students to tell you about and/or draw a picture representing the
big ideas from the beginning, middle, and end.

Sample Questions:

Literal: What did Dot say when the dog bit the map?

Inferential: Was Nat scared of the dog? (Accept reasonable answers.)
Evaluative: Will they still be able to use the map?

Summarizing

Questioning

Note: The Story Comprehension Chart provides story specific information for all the Thinking with
Reading techniques. This is not meant to encourage addressing all the techniques with each story.
Instead, it should inform the selected Thinking with Reading techniques targeted in instruction.

Directions: Print and copy this page to provide students with a “text only” copy of the story.
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Tricky Words: Word List

a of two
all once was
are one were
do said what

from says when
have SO where
here some which
| the who

is there why
no to word
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Name:

Tricky Words: Review the Sound-Spelling 1 (the and all)

oV e
td S
1 1 Bl
1
i
2 \ 2
= 1
2
1. His catis on rug.

3. Sam, Chad, and Jen _

splash in _ ] pond.

4, _ his kids got on

bus.

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.
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Name:

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

Tricky Words: Review the Sound-Spelling 2 (a and of)

g of

a of

_fish in his net.

Six _dad's dogs left.

] gifts?
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Name:

Tricky Words: Review the Sound-Spelling 3 (from and was)

Frem
WaS

1. Kit had fish _

2. Chad's box _ big.

3. _ his gift

his mom?

_his bed and

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.
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Name:

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

Tricky Words: Review the Sound-Spelling 4 (one and once)

ONIE
onEce

one

2. Jen held _ crab.

3. Jil _ had

cat as a pet?

4, _Ted got

_fish in the pond.
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Name:

Tricky Words: Review the Sound-Spelling 5 (when and /)

BN

1. _ wil get him a gift.

2 _did Dad call the man?

3. can

] get the bag of chips?

4, _ wil get in bed

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

_Mom fills my glass.
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Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

Tricky Words: Review the Sound-Spelling 6 (word and were)

OF@
ERRE

_in the nest.

stuck on a

_, can the kids skip it?

_sad to not get the
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Name:

Tricky Words: Review the Sound-Spelling 7 (to and why)

I©
)

| &M my/

_the mud.

_is Mom in the fish shop?

3. _can't the dog run

Sam?

u, _did Seth run

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.
N

_the van?
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Name:

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

Tricky Words: Review the Sound-Spelling 8 (where and there)

WihERE

ﬁ

}ﬁ@f@

QD/

_on the chest is

Pam can sit.

_is the cup? Up
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Name:

Tricky Words: Review the Sound-Spelling 9 (no and says)

ink.

3 ° _cats can bark,”

Pat.

4. Ann _he has

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

N
L
w
o
Q
O
~N

O
D
D
DN
Q
wn

|

] bags in the van.
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Name:

is his red trash can.

2
is in the big box?
Chad can pack.

is this mess

Tricky Words: Review the Sound-Spelling 10 (what and here)
IS

WIRGT

RERE

- N o =0

"MOJOQq SeoUBIUSS BY] Ul SYURIQ 8y Ul [jif O1 SPIOM A40li] 8yl 8Sn usy | "1080Xe PINoM am Uey]
Ajusiayip peounouo.d siejs) Joj pad pue sbuljeds-punos paules] Buiyolew Sieiis| Joj usalb Buisn Siejis| PIoA) Aou] 8y JOjoD SJUspnIS SUoIo8lIq
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Name:

Tricky Words: Review the Sound-Spelling 11 (said and so)

safe

SO

small.

LKt _Theplumssmell
. fresh?
L. “Themopis_ et

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.
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Name:

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

Tricky Words: Review the Sound-Spelling 12 (are and which)

QIre

Aic

1

whnicr

_kids

_on the bed?

pants

Mom’s?

] dog will run fast?

_on the desk.
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Name:

cats.

Tricky Words: Review the Sound-Spelling 13 (is and two)
1
¥
TWO
(i)
a fun pal.
pets.
with

N | | | | 21

* m— w _ o
oD o2 g
— o | A

| c O Q.

_ 5 )
— 2 Qo c| |
= — — 1 O_

"MOJOQq SeoUBILSS BY] Ul SYURIQ 8y Ul [jif O1 SPIOM A4Oli] 8yl 8Sn usy | "1080Xe PINOM em Uey]
Ajusiayip peounouo.d siejs) Joj pad pue sbuljeds-punos paules] Buiyolew Sieiis| Joj usalb Buisn Siejis| PIoA) Aou] 8y JOjoD SJUspnIS SUoIo8lIq
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Name:

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

Tricky Words: Review the Sound-Spelling 14 (who and do)

O

who

1, _ran up the steps?

_not fit.

3. will

_ the tricks?

it?
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Name:

Tricky Words: Review the Sound-Spelling 15 (some and have)

SOME
ANEVE

nave

some

1. Can Beth _ _ a snack with us?

2. Mom will get _ ] shrimp at the

fish shop.

Directions: Students color the Tricky Word letters using green for letters matching learned sound-spellings and red for letters pronounced differently

than we would expect. Then use the Tricky Words to fill in the blanks in the sentences below.

] big hats.
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Tricky Words: Tricky Word Cards 1

are
have
1S
once
says

al
from

I

of
said

®)
C

O
do
here
one

‘ybnouy) buiess JusAs.Id 0] PePUBLLILLIOSI S| %I0]S PJBD PBI0j0D JaxIep AIowsy\ 104 Alouwsp
pue ‘doj 8y} 0] 8oBY ‘OHNIG ‘SLOS YlM 8Sn J0j SpJed PIoA) Aol 1IN0 1N pue (9SnaJ o) MOje 0] PepUBLLILLIODSI S 4001S pJed) Adon :suoiosiid
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Tricky Words: Tricky Word Cards 2

the

TwO
what
word

why

some
fo
were
where  which

SO
there
WQS
when
who

['ybnouyy Buiess jusraid O] papusLLILLIOIS] SI 320}1S PJBD PaI0j0D Jaxiep Alowsy\ 104 AIoWwsp|
pue ‘doJ 8y} 0] 8oBY ‘OONIG ‘SHOS YlM 8SN 10 SPJBD PIOA AXYOLL 1IN0 INd PUB (8SNaJ 10) MOje O] PapuaLLILIOI8. SI X001S pIed) AdoD suonosiig
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NO
was
there
what
from
word

are
who
do
al
which
of

when
have
says
who
one
was

‘ODNIF sweb feuopipes; sy Aeid o)
spJom Buipreal Aq ebpsimouyf sojuoyd Ajldde sjuspnis SpJeoq sweb eyl 1no 1N pue (8snaJ Jo) MOJe 0] PapuswLIOds. S 3001S paed) Adoy :suoioalid
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S
who
once
the
why

Tricky Words: BINGO Boards 2

some
there
are
which
I
were

O
N

here
what
were
O
when

‘ODNIF sweb feuopipes; sy Aeid o)
spJom Buipreal Aq ebpsimouyf sojuoyd Ajdde sjuspnis SpJeoq sweb eyl 1no 1N pue (8snaJ Jo) MOJe 0] PapuswLLIOds. S 3001S paed) Adoy :suoioalid
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Directions: Copy (card stock is recommended to allow for reuse) and cut out the game boards. Students apply phonics knowledge by reading words

to play the traditional game BINGO.

why
one

Ssome

once
fO

Some

Tricky Words: BINGO Boards 3

are IS
there two

where from

here what

a SQyS

where have
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fo
all
why
do
I
word

were
here
the
have
two
which

said
where
NO
said
when
of

‘ODNIF sweb feuopipes; sy Aeid o)
spJom Buipreal Aq ebpsimouyf sojuoyd Ajdde sjuspnis SpJeoq sweb eyl 1no 1N pue (8snaJ Jo) MOJe 0] PapuswLLIOds. S 3001S paed) Adoy :suoioalid
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Name:

Directions: Copy this page for the game Race to the Top.

Tricky Words: Race to the Top Game Board
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Grammar: Noun Game Die

Directions: Copy, cut, fold, and secure edges to make the die for the Noun Game.
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Directions: Copy and cut out the images to label noun categories for the Noun Game.

Grammar: Noun Game Circle Labels
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Grammar: Grammar Practice 1 (Nouns)
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Grammar: Grammar Practice 2 (Nouns)
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Grammar 3 (Nouns)
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Grammar: Grammar Practice 4 (Nouns)
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Grammar: Grammar Practice 5 (Nouns)
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Grammar: Grammar Practice 6 (Nouns)
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Name:

Grammar: Grammar Practice 7 (Punctuation)

1. Bethis ten

2. Who went on fop of a path at the pond

3. All of us were at the camp

4. Did Beth get a snap shot of a cat

5. What did Dad get a snap shot of

6. The dog had a hot dog

Directions: Have students read the sentences and add a period or question mark at the end of each sentence.

280 Grade 1| Unit 1 Assessment and Remediation Guide
© 2013 Core Knowledge Foundation



Name:

Grammar: Grammar Practice 8 (Punctuation)

?

1. This is a snap shot of Nat

2. Where did Beth and Nat meet

3. What did Beth get a snap shot of Nat with

4. Nat and I had lots of fun

5. Who got a job in the UK.

6. I felt sad

Directions: Have students read the sentences and add a period or question mark at the end of each sentence.
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